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Guidelines for Contributors

The Eastern University Journal is a refereed journal published twice a year. The Journal is meant to
promote research and scholarly pursuits among the faculty of Eastern University and other universities
of the country. Articles in the fields of humanities, business administration, social sciences, law, and

engineering and information technology are preferred. The articles must be in English and should not
normally exceed 10,000 words. Articles are accepted round the year although periodic announcements

are also made.

An article should be research based and demonstrate the author's own analysis and judgment. It must be

an original work and not sent for publication elsewhere. Fvery article should begin with an abstract of
about 200 words.

Book reviews are also considered for publication and they should be within 1,500 words.

All articles submitted for publication in the journal should be printed, double-spaced on one side of A4
paper with ample margin (an inch on the left-hand side and one incfu on the top and bottom and half inch
on the right side). An article for consideration should be sent in duplicate together with a soft copy in MS
Word font. The author(s) will be informed of the acceptance/rejection at the end of the peer review
process, which may take a while. The author of an accepted article m3y be asked to make revisions if
required. Manuscripts not accepted for publication are not returned. Two copies of the journal will be

sent to the author(s) after publication. Book reviewers will receive one copy of the journal.

References must follow the author-date system both for in-text references and end or bibliographic
references as noted below;

Bibliographic references should follow the following forrnat.

In case of reference(s) from journal article(s), the name of the author(s), with the last name first and the

first name and the middle initial, other names will be as written by the author and then year of
publication, the titte of the paper within inverted commas, thq nqme, of the journal in italic with the

volume number, month and yeaq and finally, the page numter(s). . . ,. , ,:

Example: Bhaduri, P.D and A.D Goldsmith (2005), "Growth and Equity in Developing Countries: A
Reinterpretation of the Peruvain Expeience" Dhaka University Journal of Business Studies, Vol. XXVI,
No 2, June, p.123.

In case of reference(s) from book(s) or monograph(s), the name of the author(s), with last name and then

first name and middle initial other names will be as written by the autlor and then year of publication,

the title of the book/monograph in italics, name of the publisher and place of publication and finally, the
page number(s).

Example: Kennedy, S.I. (2000), The Economic Thought of a Humanisf, Chicago University Press,

Chicago, pp.32-33.



In case of reference(s) from conference or seminar papers, the name of the author(s), with last name font
and the first name and middle initial and then year of publication, the title of the conference/seminar

paper within inverted corlmas, the title of the conference/seminar in italics, the organizer, the place and

date of the conference/seminar and page number(s). 
i

Example: Pawez,M (1999), " Human Rights and Ethnic Minorities in Bangladesh: an Overview", paper

presentated at a seminar on Ethnic minorities and Developments organized by Institute of Applied
Anthropology, Bangladesh at the Institute of Modern Languages, University of Dhaka, 22-23 July, 1999,
p.5.

For references to the internet materials quote the URL of the Website and the date viewed.

Example: Smith A. (1999) "Select committee report on social care in the community",
http : //www. dhs s. gov. uUrep orts /rep ort 0 I 5 2 8 5 view ed on January 30, 20 1 6.

Citation of reference literature within the body of an article (in-text) should only indicate the last name \
ofthe author and the year ofpublication in brackets.

Example: Arrangers, order fulfillers, assemblers & customizers, etc. are also important specialized

service providers (Bowersox and Cooper, 2001, pp. 56-80).

The primary and secondary channel participants add values to a product. The values they add are called

"Service Outputs" (Bucklin, 1 966 and 1972, pp. 1 8-3 1 ; Etgar, 197 4, pp. 95-97; Coughlan, et. al., 2OO6,

pp. 19-20,43-59).

Coughlan et. al. (2006, pp. 95-lll) proposed an efficiency template that compares cost with benefit
potential....

If the reference list contains more than one work of an author done in the same year, they are to be

distinguished by suffrxing a, b, c etc. to the year, for example (Johnson, 2004 a), (Johnson, 2004 b) etc.

When two or more references are cited, separate these with a semicolon, example (Man 1967; Weber,

1964) etc.

ForfurtherexamplesfollowTheEastern(InivercilyJournalarticlesandforgreaterdetailsonthese
rules please see the "Chicago Manual of Style".

VI
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Metamorphosis of Women Identity in Pride and
Prejudice and Brick Lane

Imrana Islaml and Md. Mukibuzzaman Khan2

Abstract: Metamorphosis of women was defined as a process of transformation of
power and identity by which oppressed women gain some control over their lives by
challenging the ideolog,, established by male dominated society. The process of
metamorphosis is basically a noticeable change in character, appearance, function or
condition in a woman that reinforces self-discovery and sense offreedom leading
against the traditional standards and values. The paper includes a study ofthe novels
Pride and Prejudice by Jane Austen and Brick Larc by Monica Ali, focusing the
metamorphosis of the twofemale protagonists of the novels, Miss Elizabeth Bennet and
Nazneen Ahmed. Although the two women are the representatives of nuo different eras,
there are still commonfactors in their principles regarding the socio-cultural dogmas
and masculine hegemony about women. Therefore, the paper investigates the
complexities in Elizabeth and her prejudice and gender inequality and identity crisis in
Nazneen and explores the transmutation of their identity through self awakening.

Key words: Freedom of choice, love and marriage, male dominance,

metamorphosis, self identity

Introduction:
Jane Austen's Pride and Prejudice portrays a panoramic view of the female figures in a male-governing
society in the 18ft century England. Unlike other female writers, Austen deals with the big social
problems and class conditions of England perceived through the daily life of a small counkyside. The
protagonist of the novel, Miss Elizabeth Bennet is the representative of a middle class woman who is
educdted, intelligent and is uncompromising in her own perception of love and marriage. At the
beginning she is prejudiced of Mr. Darcy's personality as a wealthy, uncivil, arrogant man belonging to
a well established family who looks down upon the middle class Bennet family. Mr. Darcy's opinion
about how unsuitable Elizabeth is, as his match unconsciously hurts the pride of Elizabeth. The novelist
porhays numerous misunderstandings between Elizabeth and Darcy and ends the novel with Darcy and
Elizabeth's true love, overcoming the social restrictions and prejudices. The novel explores the
transformation of Elizabeth as she (Elizabeth) changes her views of Darcy and Darcy's strikingly altered
behavior and manner towards Elizabeth, resulting in their reconciliation. Austen shows the magical
power of love as a catalyst in the metamorphosis of Elizabeth, in her attitude towards Darcy's second
proposal for marriage. Although Elizabeth peruses true love, she admits that a marriage will be unstable
without financial security, no matter how true the love is.

Monica Ali's Brick Lane is also considered as one of her bestselling novels as a post-colonial fiction of
2lst cenhrry. The novel reveals the culture and tradition of the migrated Bangladeshi population living

lAssistant Professor, Department of English, Faculty ofArts, Stamford University Bangladesh. Email: soniaimrana@gmail.com
2 Senior Lecturer, MA ELI Program, Faculty of Arts, Eastem University. Email: mukibuzzaman@eastemuni.edu.bd
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in London. Nazneen Ahmed, the protagonist gets married to a person twice her age and migrates to
England, leaving her own community to live in a totally alien country. Her banishment is represented by
the symbol of a dilapidated hut which is driven by a tornado to the middle of a paddy field. She suffers

from the oppression of a male- dominant society even in England, but is awakened to her identity crisis
and fights for her rights in the society and in the end, overcomes the barriers ofthe society through her
transformation as an individual self like the metamorphosis of a butterfly or moth. Therefore, both the

novels emphasize women empowerment against the socio-cultural problems, and struggle of the

protagonists against male-dominance and oppression.

Literature Review:

There has been wide ranging research on women's empowerment and social change. Feminism is a

movement that aims at establishing and achieving equal political, economic, cultural, personal and social
rights for women, securing equal opportunities for women in education and job sectors. Freedman

(2001) describes feminism as women's inferior position in society as they experience through social and

gender discrimination and the movement for the emancipation of women from social, economic,
political or cultural discrimination against them (p.1).

According to Abram and Hogg (1988), identity is one's conception of definition of who one is (one's

identity), largely composed of self descriptions in terms of the defining characteristics of social groups

to which one belongs (p.7).

The revolution of establishing women's individuality and autonomy further leads to transformation in
women identity through self-awakening and development of irurer power. 'Metamorphosis'is defined
as physical, structural or substantial transformation particularly by a supernatural alteration: a

remarkable modification in any existence or circumstance. In literature, metamorphosis has been

depicted as a way to deal with complex issues of identity. Several researches explored examples of
metamorphosis used by many poets, novelists and authors. The most important gender metamorphosis

of literature in the history is Virginia Woolf's Orlqndo: A Biography. The young boy Orlando is born in
Elizabethan period, and through force of will, he decides not to grcw old. The most famous event is'the
transformation of Orlando to Lady Orlando while he sleeps and wakes up as a female. Woolf, one of the

great feminist authors compares the male with the female as well as the idea of love which is not bound
by gender. The gender change does not upset Orlando because the person inside the body is unchanged.

The legendary classic literary piece of the book Beauty and the Beast reveals the story of
transformational power love of a young woman who offers herself in place of her father to an inhuman
beast. But the traditional meaning of the story has changed over time. All versions feature a young prince

transfigured into a monster, and his eventual return to humanity by the power of love of the woman. In
the earliest published form of the tale, the emphasis is on the need for the beast to return to his human

form. Over time this message has shifted to some extent to include another message that the heroine must

learn to appreciate more than appearances. Therefore, metamorphosis takes place in the monster's
physical identity and the woman's behavioral nature.

The theme of transformation is used by two famous feminine novelists is their remarkable creations. The

idea of transformation out of an oppressed ignored woman is noticeable in Jane Austin's Pride and

Preiudice and Monica Alib Brick Lane.

Through the two protagonists of the novels Miss Elizabeth Bennet and Nazneen Ahmed the authors have

shown the impact of social dominance and gender discrimination on womanhood. The two protagonists

are igrored by,the males and the.powered women in the society and are living with the concept of life
created for them by the society. However, they finally decide to change their identities into individual
and empowered women and challenge the male dominance of the society.



Jane Austen is a model of 
"ooterrfiorary 

woman, living in the English society which was governed by
strict code of conduct that existed in England in 18th cenhry. In her novel, Pride and prejudice we frnd
a culture expecting women to be virtuous, submissive, modest, considering the males fit for studying
subjects like science, politics, business and philosophy. They were supposed to conceal their
intelligence; therefore, did not show interests in the above mentioned subjects. Jane Austen broke the so
called conventional and social norms through the portrayal of Elizabeth. Austen emphasizes her own
ideal concept of love and marriage through her protagonist. She portrays Elizabeth,s struggle against the
strict social orthodoxy as an individual.

Elizabeth's society resembles the social condition of many Asian women of the present era where we
find Nazneen, another victim of male dominance in Monica All's Brick Lane. Austen portrays Elizabeth
as an intelligent woman striving to express her feelings freely, yet never aspires to be audacious likd the
men in her society. She belongs to a society where every young woman aspires to get married to a
wealthy gentleman to pursue a secured future even if the person is a fool or dishonest. But Elizabeth feels
differently. Unlike the other women in her society, she is ready to face the challenge of remaining a
spinster, nor can her poverty affect her values. While analyzing women empowerment in pr"ide and
Prejudice it is difficult not to think of Elizabeth Bennet. Elizabethbegins to shower her empowerment
when she rejects Mr. Collin's proposal of marriage as she has watched her father being married to her
mother for the wrong reasons. The same value she displays in case of Mr. Darcy's proposal for the first
time. If Darcy had not changed, she would have ended up as a spinster. Howeveq Mr. Collins does not
believe in Elizabeth's decision of rejecting his proposal and wishes that she might change her decision
as it would be foolish to reject the person who will be the next heir of the property of Bennet family after
Mr. Bennet's death. Mr. Collins further finds out that Elizabeth is not interested in him and states that
Elizabeth is too empowered for his idea of a wife:

Ifshe is really head strong and foolish, I know not whether she would altogether be very desirable
wife to a man in my situation, who naturally looks for happiness in the marriage state (Austen
I 69).

Elizabeth expresses her strength as an individual with concern to Mr. Darcy. With her intelligence she
overcomes Darcy's every challenge in a unique way:

I had not known you a month before I felt that you were the last man in the world whom I could

. ever be prevailed on to marry (Austen 239).

But Elizabeth's perception about Mr. Darcy finally changes when she visits his house. She understands
that her opinion about Mr. Darcy being too arrogant is not right. Therefore, she changes her attitude
towards Mr. Darcy in his second proposal about marriage.

According to Hudson (1992),Elizabeth is lively and witty, quick to form judgments and to criticize. But,
Austen shows Elizabeth as a unique individual. She is not as quite, self effecting as her elder sister Jane
not even like Lydia who is too immature, irresponsible and lets her sisters being unmarried while she
elopes with Wickham and ends up marrying a dishonest and disadvantaged man like Wickham.
Elizabeth's refusal of Mr. Collin's proposal also explains that she can afford tuming down a good
proposal with the support of her wealth. If her father had died an untimely death, she would have been
left with nothing. In such a scenario there would be little chances for her to establish her individual
opinion against social challenges.

The novel Brick Lane opens with a background of the protagonist Nazneen Ahmed who is born and
brought up in Bangladesh and after getting married to Chanu at the age of 18, they migrate to London.
Nazneen feels alienated in her new home, but instead of helping Nazneen to understand and adapt to her
new identity in an alien country, Chanu shows a typical Bangladeshi attitude to his wife. The novel



r
if

gives an account of the trivialities faced by a Bangladesi woman, due to the existing gender
discrimination and inequalities in England. Monica Ali criticizes the control of fate on women by
showing the role fate plays repeatedly in this narrative.

Lena Dominellie in Women and Community Action (2006) demonstrates fate and forces as power
against human capacily to take action as a subject, to determine the direction of life and to make
decisions about it which is known as Agency.

Domonellie's explication shows that in a male-dominating society women do not believe in becoming
subjects of action and can only be acted upon by others, the leading males. Acceptance of fate
unreservedly on the other hand is available attribute. In this attitude, women are conditioned by the
hidden forces of masculine supremacy to accept the gender inequality and discrimination against them,
rather than trying to change their situation through action. This is the situation of Nazneen in the novel;
she has learnt to allow her fate to rule her life. In an interview with Neela Sarkar, MonicaAli explains,

Nazneen's central dilemma is the question of what she can control in her life and when is it better
to accept things. For heq it is social, cultural, religious and part of her family background.
Nazneen's predicament is also a universal problem as Monica Ali continues to explain in the
same interview: But we all deal with the same issue. It is a fundamental human question. She

further continues: On the one hand we have all self-help books, suggestions that are in control of
our lives, on the other hand we have this increasing awareness of what is predetermined in our
1ives.

Therefore, the novel explores Nazneen's journey beginning from tameness to independence in which
people surrounding her stimulate her self-awareness. Although Nazneen Ahmed and Elizabeth Bennet
face different challenges from the male dominance world, Elizabeth is a much stronger and individual in
her values about life but Nazneen, due to her childhood concept of the role of fate in her life, struggles
more than Elizabeth to transform herself as an independent being. Therefore, both Nazneen and
Elizabeth break the barriers of tradition and like a butterfly, to gain new identities as unique
independents.

Discussion and Analysis:

The novel Pride and Prejudice is about trivial matters of love and marriage among the families living in
Britain in the l8th century. Distinguished class discrimination is manifested in the society. Marriage
during this period was an important trait of the society and vital to women's financial security.
Masculinity is expressed by the description of Mr. Darcy's mansion during Elizabeth and her uncle Mr.
Gardiner and his wife's visit to Pemberley.

It was a large, handsome, stone building standing well on rising ground, and backed by a ridge of
high woody hills; and in front a stream of some natural importance was swelled into a greater, but
without any artificial appearance (Austen 293).

In the passage it is clear that the description refers to the owner, Mr. Darcy, but it can also refer to the
masculine characteristics as well. The only legitimate choice of any woman with respect was to marry an
aristocrat man. Traditionally, men inherited all the fortune. Therefore, women had to fulfill the
necessities of their lives through an adequate marriage. Elizabeth belongs to a family of five daughters.
One of their cousins is to inherit the family estate after their father's death as they have no other male
in the family. Her mother Mrs. Bennet feels intense pressure as she has five unmarried daughters and
always finds the chance to get her daughters married to wealthy gentlemen. This is why, when Mr.
Collins proposes to Elizabeth, she feels pressure to accept the worthwhile proposal. But Elizabeth is not
intimidated. She denies accepting Mr. Collins just for the luxury he can provide her. As she does not love him,
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she cannot perhaps respect him. Moreover, finding no estimable values in him, Elizabeth turns him
down. To her, the idea of marrying such a man is embarrassing as she possesses values about life and
people different from her society. She has a natural spontaneity. She is courageous enough to examine
her own behavior and the ability to change. She is never docile to masculinity of her society.

Another wealthy gentleman in the novel is Mr. Bingley who shifts to the neighborhood accompanied by
his fashionable sister Caroline and a friend named Mr. Darcy who is even wealthier and respectable in
the society. The people of the whole town talk about Caroline's fashionable gown and feel grateful if
they get a chance to talk to Mr. Darcy. But Elizabeth is not misled by their manifestations. Contrary to
others, she finds them as rude, uncultured, selfish people. At the beginning, Mr. Darcy had a very low
view about the Bennet family. When Darcy expresses his passionate love for Elizabeth and proposes to
her, she turns him down without a second thought despite his prestigious family and superior
connections because she mistakenly believes him to be too arrogant and ill-mannered.

In Austen's attempts to empower her female characters, she shows the reader other social issues that
affect a female in the society. By setting up a plot where money is involved in courtship, Austen presents
to her characters a chance to gain their empowerment. The courtship between Charlotte and Mr. Collins
show that there is no need of emotional attachment between them. Charlottle married Mr. Collins to
secure a better future. Her opinion about marriage is opposite of Elizabeth's. Both Jane and Elizabelh
ended up marrying men in higher position in the society. On the other hand Lydia, the youngest daughter
of the family, handles courtship differently than her sisters. Instead of waiting for suitors to come to her,
Lydia goes into society on her own and finds possible men for herself. However, she disowns the family
by eloping with Mr. Wickham who married her to get her money. Through these courtships Austen
shows that if the females are properly guided and are allowed to explain their individual opinions, there
is still an opportunity for the characters to claim their independence.

After hearing Mr. Wickham's false allegation, Elizabeth becomes judgmental and expresses her
prejudice against Mr. Darcy. She also accuses him of being involved in the separation of Jane and Mr.
Bingley. Elizabeth does not change her view about Darcy till she gets a letter from him explaining that
he is not what she thinks about him. Darcy clears up the issues about Jane and Bingley and also explains
the relationship with Wickham. The letter was the beginning of Elizabeth's newly developed opinion
about Darcy. Moreover, Elizabeth gets a completely new view of Darcy when she visits his mansion in
Pemberly. When Darcy proposes to her for the second time, she accepts as she finds the existence of love
between the two. Darcy expresses his love once again to Elizabeth and with respect waits for Elizabeth's
answer: "If your feelings are still what they were last April, tell me so at once. My attentions and wishes
are unchanged, but one word from you will silence me on this subject forever." (Austen 558)

Darcy also changes leaving offhis pride of being a wealthy man and becomes submissive to Elizabeth's
decision. Austen shows in this moment, that the reason behind the union of Elizabeth and Darcy is not
money but Darcy's behavioral change towards Elizabeth. Nature plays an important role in triggering
their transformations in the novel. It is certain that Pemberly house makes a strong impression on
Elizabeth when she visits Darcy's mansion. She realizes that Darcy is a man with principles and of good
taste. The surrounding plays a very important role in Elizabeth's falling in love with.Mr. Darcy. Nature
also plays a significant role in Darcy's change of views. At the beginning of the novel he could not find
any of the girls suitable for him but as the novel proceeds he transforms into a fervent lover of Elizabeth.
When they walk in nature at Pemberley, nature neutralizes the differences between genders and instead,
highlights equality. Although Elizabeth pursues true love in her marriage, she accepts the fact that
combination of both love and wealth actually guarantees the success of the marriage



MonicaAli's Brick Laneexplores thJfeminine perception against the male dominance of the third world
and focuses on the passivity of the women through aralyzing the character of Nazneen as a victim of
male governed society. The novel portrays a picture of the male-dominated society of Bangladesh and
England where women do not have freedom to take decisions of their lives. Nazneen's mother's view
about 'women are borne with their own fate,' influences Nazneen's philosophy of life. She has

surrendered her life to the hand of fate. According to Ali, "What could not be changed must be borne.
And'since nothing could be changed everything has to be borne. Since childhood she has been
controlled by this principle like a mantra" (Ali 11). However her mother's death who was according to
her "a good wife" shocks her. Because of Nazneen's father's extra marital affair with another woman her
mother became a victim of domestic violence and was beaten by her husband. Her mother chooses an

escape from the unbearable pain received by her fate and committed suicide. Her mother always teaches

her (N) to "bear everything in life" but when her turn comes she escapes her fate. This contradictory
action by her mother stimulates Nazneen's transformation as an independent persona as she finds out that
her mother's suicide is not forecasted by her destiny but by her own self. Nazneen's sister Hasina elopes
from the house and marries the person she loves. Ali's porhayal of Hasina is contrary to Nazneen's. She

(H) disobeys her father and chooses her independence to decide for her future life. After Hasina's
elopement, Nazneen saw her arrogant patriarch father sitting beside the door with an axe to punish
Hasina. But unlike Hasina, Nazneen's lets her fate be decided by her father and marries an unknown
person with whom she migrates to an unknown country. Nazneen's isolation worsens by her husband
Chanu's rigid attitude towards her. Even in England, Chanu follows the tradition and religion of his
home country and obeys the rules. He does not allow his wife to go alone along the streets, 'Why should
you go but? ...And I will look like a fool,'(Ali 35)

Nazneen starts imagining the taste of passionate love whenever she gets letters from her sister Hasina,
expressing contentment in her conjugal life: "Whenever she got a letter from Hasina, for the next couple
of days she imagined herself an independent woman too." (Ali 76)

The two male characters that stimulate Nameen's metamorphosis from an immature being to an

independent one are her husband Chanu and her lover Karim.

Chanu and Nazneen's marriage is fully conventional, arranged by Chanu himself and Nazneen's father.
Nazneen accepts her father's choice with expected obedience that she will be a 'good wife' like her
mother. Their marriage tums down like a tornado taking her away and changing her life completely.
Chanu claims himself to be westernized but in a telephone conversation with his friend, shortly after
their marriage he describes his young wife in a traditional manner as a commodity he has just purchased

from the market. Nazneen further discoveres that Chanu does not admire her or love her as a "wife",
rather treats her as an "excellent employee". Ali depicts that Chanu marries Nazneen just because "a
blind uncle is better than no uncle" (Ali l7). She further hears him comment that overall, he is satisfied
with the marriage as Nazneen is "A girl from the village: totally unspoilt" (Ali 17).This finding prompts
Nazneen to comprehend that her marriage is a futile one. But after Nazneen's nervous breakdown she

becomes a much changed woman; she begins to convey her feelings distinctly. Chanu even changes his
behavior towards her and becomes a devoted husband day and night. He now speaks to Nazneen in a
polite manner and takes good care of her. But Nazneen gets irritated with Chanu's new approach towards
her. His new attitude to Nazneen quickens her process of self recognition. When Chanu decides to leave
London, she unhesitatingly disagrees with him and expresses her feelings very strongly that she will not
go to Bangladesh. Accepting her change, Chanu leaves for Dhaka, regretting his role as husband and
father. He kneels down before Nazneen and confesses, "I haven'tbeen what you could call a perfect-type
husband, nor a perfect-type father" (Ali 384).
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Another most crucial character who triggers Nazneen's transformation enormously is hel lover Karim.
Karim is younger than Nazneen, a bachelor, with an open mind. His personality attracts Nazneen. He
talks to Nazneen with respect and love. Moreover, he contradicts Chanu in his behavior with her. Karim
initiates Nazneen to attend the meeting for the Muslims, and deciding to cast a vote. Here Ali protests
against the women's rights in England where women do not have the right to participato in political
elections in a male govemed society. Karim's idea of feeling life differently with new experiences
instigates Nazneen's realization that to change her life she has to fight for her happiness. Although
Nazneen finds major dissimilarities between Chanu and Karim in their attitude to her, she notices
similarities in their perception on women independence. When Karim proposes to marry Nazneen after
her husband leaves London, Nazneen refuses as she feels Karim also sounds like Chanu.

The next stimulation in Nazneen's metamorphosis is her elder daughter Shahana. Nazneen finds her as a
modern girl who gives priorities to her own choices about her life. She prefects against the norms set by
her father saying, "I did not ask to be born here" (Ali 148). Like the English young girls ofher society,
she wants to do tattoo and wear a lip ring with the justification that it is her own body. She is a straight
forward gid who speaks whatever she thinks. Even she does not hesitate to question Nazneen about her
parent's relationship. She asks Nazneen whether she is sure that she loves Chanu or not. But Nazneen
couldn't tell her daughter the truth of her futile relationship with Chanu. Even Nazneen's friend Razia
plays an important role in Nazneen's transformation. After her husband's death Razia is not shattered in
her misfortune even if she finds her children derailed by drugs. She rather tells Nazneen that all women
should have financial solvency to avoid being dependent on males around them. Razia's encouragement
motivates Nazneen to receive education from a college to earn money independently. Being a strong
independent woman, Nazneen decides to stay in London and look after her daughters. They together
make a team representing the feminine power.against male-dominance and social manipulation.

Finally, she becomes confident to declare that she is not a string-puppet of fate. She frghts back Mrs.
Salam and her arrogant sons and refuses to pay enough interest on the loan. She works with Razia as a
powerful team and stays beside her daughter as a protective mother. Her metamorphosis occurs in the
kitchen while she was disturbed by her situation. In the middle of her cooking, her entire being explodes
with anger:

I will decide what to do. I will say what happens to me. I will be the one. A change ran through
her body and she cried out again, this time out of sheer exhilaration (Ali 337).

In the end of the novel, she is found skating freely on the white ice wearing a saree, firmly on her feet
which synbolizes her transformation into new identity as an independent woman.

Conclusion:

With regards to feminism in a historical context, Arlene young (1999) discusses the vulnerable condition
of women and their suppression in a male-governing society. According to her, a woman's identity and
her destiny are determined and controlled by men- by fathers, husbands or seducers (r. 119)

Both the protagonists are victims in the concept of Victorian or Georgian woman's destiny. Their
identities were created by values that they received from men. But both Jane Austen and Monica Ali
have enlightened their protagonists through self-awakening. Through the transformation of Elizabelh
and Nazneen, the authors show the beacon for women emancipation. The protagonists' struggles for
becoming free mentally, physically, emotionally and socially refer to two other literary examples of
feminist empowerment - Gauri, the protagonist of Raj Anand's feminist novel Gauri and Nora Helmer,
the protagonist of Henric Ibsen's well known play The Doll's House. Gauri retaliates against the male
hegemony and leaves her husband's house to become a self-assertive woman in the end of the novel.
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Nora also slams the door against the false blames and humiliation received from her husband and leaves
her husband's house forever. Like the two aforementioned protagonists Elizabeth also strives to come
out of the box of prejudice set by society on feminine identity and gender equality, and finally is
transformed into her new identity as a liberal woman who gets equal love and respect from her husband.
Nazneen also tries to step out the box and voice for her rights. Therefore, she is transformed into a
self-conscious, autonomous woman with a brave and strong mind. Both the novelists pave the way for
women of their own time to come out from the shell of social barriers to get colors to their own wings of
freedom.
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The Passive ophelia of Bangla Literature: Breaking
Shackles?

Sureya Hudar and Naziba Hoque2

Abstract: The struggle for empowerrnent in women has been reflected in various ways
in Western literature. Sometimes we feel that the Bangali womctn is perhaps lagging a
liltle behind. This paper aims to show that this is not quite true. The utopia that Begum
Rokeya Sakhawat Hossein in "sultana's Dream" dreamt of is still not quite achieved,
but in many of the recentworks, especially by women writers, thefemale identity seems
to be breaking boundaries even if it is just to raise a voice for a day, or to rebel in
silence or refusal of given responsibilities. Interestingly though, the women do not
always struggle against men, rather their miseries can often be brought upon by women
within the familial pertphery. These dominating women represent patriarchy itself,
which helps them to enjoy their minimal power to oppress their own kind. But, do the
oppressed remain voiceless always? Can they too find a voice to survive? Looking into
these questions, the paper aims to show the resistance against established societal
norms reflected through the women in Bangla literature of present dayi, especially
focusing on three short stories: "Radha Wl Not Cook Today" by Purabi Basu, "The
Make-up Box" by ShaheenAkhteri and "Motijanb Daughters" by Selina Hossain. The
stories reflect lives of women irrespective of class. The stories portray through a
backgroqnd of social realism, women finding their own identities and discovering a
mode of survival within the ruling society, and hence, empowering themselves by
breaking the established phenomenon ofsocial norlns.

Keywords: patriarchy, domination, resistance, oppression, empowerment

Inkoduction
Literature through acute observation of facts gives us a picture of society and as such life. This is very
often precisely represented in fiction. This paper tries to reflect through female protagonists in Bangla
short stories (English translation), the emerging Bangali woman in a male dominated society. She is the
'New Woman', a term coined by the writer Sarah Grand in her article "The New Aspect of the Woman
Question" (1894,270-276). This term is generally used to describe the independent, educated, conscious
career woman in society. According to the historian Ruth Bordin (1993,02),the term means "...women
of affluence and sensitivity, who despite or perhaps because of their wealth exhibited an independent
spirit and were accustomed to acting on their own." Ruth Bordin identified economic indepenience as
playing a big role in women becoming active members both in their domestic and professional lives. It
is true that education and employment help women greatly in exerting autonomy. This paper will show
that sometimes, continued suppression makes the spirit rebel and assert itself too. Stories of women
empowering themselves to tackle situations both in domestic as well as professional lives are therefore
visible both in the upper educated and affluent society as in the middle and lower income groups. The
short stories discussed in this paper illustrate the struggle of women who resist the oppression and
establish their own personal liberty in a society which in real life would prefer to assign pie-appointed
roles to them.

' Associate Professor, Deparhnent of English, Eastern University
2Lecturer, Department of English, Eastern Univeriity
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The three stories chosen for the purpose of this study, apart from the one written by Rokeya Sakhawat,

reflect the desire for empowerment in women as early as the beginnings of the 20h century. These are

women from the middle or lower income group, and the tales are about their rebellion against the dictates

of a male dominated society. They are not the passive Ophelias who are ready to compromise their

identities and mould themselves as society decrees. They are the rebels, who belong to traditional

Bangali society, and have the courage to break shackles and establish their individuality while living
within the same cultural periphery. So, they are not as Ruth Bordin stipulated, women of means on1y.

The Bangali Ophelia
Anirvan Chatt erjee (1991 -2000) in his article through the psychology of 'arranged marriage' portrays the

attitude of the general Bangali woman, finding fulfillment in playing the traditional gender role and in
being just devoted mothers and wives. So, whether they belong to the educated upper class or the not so

educated lower middle income group, they were all destined to get married and live within the dictates

of social expectations. This was the cultural context within which the women of Bengal lived and

continued to live even as far as the 1970s.

Where women empowerment is concerned, education and economic independence breeds awareness as

also suggested by Ruth Bordin (1993,02). These are undeniably the important components for raising

consciousness on matters of establishing rights. Begum Rokeya Shakhawat Hossain dreamt of such a

utopia for women because she had the environment and economic means that made her conscious about

the gender differences existing in Bangali society. So, she could dream about an ideal country where

these discriminations did not exist. Her short story paved the way towards making the Bangali women

alert to the injustices done to them in a society where the laws were made and govemed by men or

sometimes by an alternative authority, very often in the guise of the mother/sister in law. 'oSultana's

Dream" was written in 1905, a period when the changes that were required to improve women's

condition in Bangali society could be dreamt of only. This sense of women attending to their subjective

needs is visible in the literature of undivided Bengal from the late nineteenth century onwards. Dhurjati

Mukherjee in his article "Modernity in Bengali Literature: The Search for Norms" (1978) cites

Rabindranath Tagore as being one of the forerunners of omodern' writing in undivided Bengal. He

defines modemity as 'contradictions arising out of conflicts between traditional and modern values.'

(1978, 101) Mukherjee explores a broad range of 'challenges' in his article, but this paper limits the

'conflict' to gender only, arising out of a traditional male dominated society, creating in women a

rebellious tendency to break societal norns.

In the case of independent Bangladesh, this is a recent phenomenon. Women previously (before

independence in 1971) would suffer from discrimination without acknowledging any discrepancies.

They were like Ophelia as seen by Hamlet in Shakespeare's play; not having the 'phallus', the ability to

procreate or as can be seen, power to dominate. Women having no phallus, thus, were powerless in a
patriarchal society. They were puppets playing roles assigned to them by the society - a society with
rules set by men.

The authors of this paper would like to prove that in many contemporary Bangla literatures, not only

women belonging to the upper class like Sultana in "sultana's Dream" (2006, 17-18), but those with

limited or in some cases zero idea about empowerment also find voices or perform actions that allow

them to overpower the hitherto imposed passivity. These changing social values are very poignantly

presented in the selected short stories: "Radha Will Not Cook Today" by Purabi Basu, 'oMotijan's

Daughters" by Selina Hossain and "The Make-up Box" by Shaheen Akhter. These short stories by

Bangladeshi women writers represent women's recognition of their identities, irrespective of social class

barriers.
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Societal Domination

The term, 'pakiarchy'has been defined differently by different people throughout ages. Judith M.
Bennet in History Matters: Patriarchy and the Challenge of Feminism (2006) discusses how patriarchy,
among other implications, is the constitutional right of a husband or father over his wife, children and
other dependents. Thus, it can be "the absolute rule of the father or the eldest male member over his
family" (Raja-durai and Geetha, 1998, 05). In Purabi Basu's "Radha Will Not Cook Today" we see

societlr's set up through Radha, a married woman. Radha's inactivity for the day reflects the patriarchal
domination when storms of queries from everyone (husband, son, in-laws) in the family showers upon
her. "What's happened? What's wrong?" they ask (Azim and Zaman, 2006, 164). 'Cooking' and
household chores grasps everyone's attention. Nobody asks why it is Radha and only she is responsible
for cooking for the family. This is so because that role has been assigned to her by the established norm
of societal domination. Thus a 'difference' in roles is established.

In his discussion on representation of 'difference', Stuart Hall concentrates on the 'symbolic power',
which is "the power to represent someone or something in a certain way - within a certain 'regime of
representation" (1997, 259). Developing his argument, Hall also brings forth Foucault's idea of
Power/Knowledge that asserts lhat"a discourse produces, through different practices ofrepresentation a

form of racialized knowledge of the Other" which is "deeply implicated in the operations of power"
(1997 , 260) Thus, it can be suggested that knowledge of the otherwise inferior other (women) through
proper discourse leads to operational power.

Again, Saussure's Structural Approach of 'binaries' generates the idea that "human mind perceives
difference most readily in terms of opposites" (Tyson, 2006,213).In this regard, patriarchy presumably
denotes ideas as such: women must be the opposite of men, and therefore, should have opposite roles in
society. Radha's submissive nature thus is a result of and powered by the domination of patriarchy. The
author's continued repetition of "Radha will not cook today" lends profound emphasis to the impact of
her silent act of resistance on the household. Her husband shakes her to give her a sense of reality, and
failing to do so, "shatters the empty rice pot and leaves for the market hungqr" (Basu, 2006, 166). This
anger might be suggestive of the outrage that lashes upon women as a mode .of exercising power. Basu
also refers to the night before Radha's rebellion, saying, "Last night was unusually calm, free from the
frequent quarrels with husband, mother-in-law, sister-in-law" (Basu, 2006, 163) Radha's silence while
facing the questions from everyone on the day she decides not to cook implies that it resulted from
domination of patriarchy.

Silence plays a significant role in "Motijan's Daughters" by Selina Hossain too. Motijan's frustration in
marriage is very apparent from the very beginning. "She had a mother-in-law over and above her who
was really in charge, and Motijan was no more than a superfluous addition to the family." (Hossain,
2006,98) Thus, Motijan experienced domination through her mother-in-law, Gulnoor* another woman.
Gulnoor was widowed and received power and practiced that power due to her role of family elder after
her husband's death. Gulnoor achieved her role in the patriarchal society not for the struggles she went
through. Rather, it is so because ofher association with patriarchal norns. She too, like any other agent
of patriarchy scorned Motijan all the time. She tormented her for dowry even though she herself "had
never asked for help from either her husband's family or her own parent's" (Hossain,2006,98). To her,
this 'hardness'of heart is very significant. It is significant for patriarchal society as well. Her negligence
towards Motijan made her another agent of the ruling patriarchy in disguise. Motijan envied her, but
feared her more. She always chose to be silent to avoid torture and abuse. Moreover, once when she tried
to defend her father's honor, Gulnoor "put a rope around her neck and tied her leg to a post inside the
room. Motijan was not given anything to eat the whole day." (Hossain, 2006, l0l - 102) Thus, Motijan
understood that her choice for keeping quiet would be her best resort until she also could become "a hard
woman" (Hossain, 2006,99) like Gulnoor. Her husband too had power over her though he was a useless
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good for nothing. It is this in-buitt io*". of patriarchal society which allowed him to beat her up for
questioning his relationship with Rosoi, the other woman.

In addition, Motijan's story puts light on society's discrimination against the girl child. At first, when
Motijan did not have any child, Gulnoor blamed her barren womb, in spite of knowing that it could be
Abul's plausible impotency that actually was responsible for this. Nevertheless, her taunts did not stop
with Motijan's daughter. Instead she threatened her because Motijan could not give birth to a boy, and
therefore, had failed the 'family line'. This highlights society's compulsion that women must give birth
to a boy child in order to eam their position in the family. At the same time, Motijan's own father did not
allow her to work with the village cooperative to make embroidered quilts or 'nakshi kanthas' as she had
wished. He feared that would bring social disgrace on him for allowing his unmarried daughter to eam
her living instead of getting her married. So, it is apparent that women's role is not only assigned to
domesticity, but also to domination, abuse, and repression of desires.

On a similar ground, Shaheen Akhter's "The Make-up Box" reveals another very troubling issue of
patriarchal domination. In this story Mala was lured by a make-up-box that eventually led her to a
brothel. Both the make-up box and her living by prostitution appear as symbols of patriarchy. It seems
as if Mala was an example of the social taboo of what women should not be (i.e. prostitutes). However,
the idea becomes complex, as prostitution could never sustain in the first place if not for the patriarchal
society. Mala is like a constant reminder of patriarchal domination that lured her to the dark side of life,
and imprinted its marks on her: "The marks of incision, arising from either side of her uncovered
shoulders, joined together right at the top ofthe cleavage, like a necklace" (Akhter, 2006, 218). This
permanent mark of incision appears like a triumph of patriarchy over Mala's individual identity. She left
her sisteq her only living family, following her desires, but society's dictates denied her, her share of
burial space.

Thus, in each story patriarchy and its power-domination is reflected behind women's subjugation and
inferior roles in the society. Women, as seen in these stories, find comfort in silence when put under such
dominance. Nevertheless, silence paves ways towards resistance, and Radha, Motijan and Mallika prove
just so through their rebellious actions in these stories.

Women in Transition: Breaking Shackles?

While discussing about knowledge and power, Foucault argued, "Wherever there is power, there is
resistance" (1984,92). Quite echoing to this is Edward Said's words asserting - "In human history there
is always something beyond the reach of dominating systems, no matter, how deeply they saturate
society and this is obviously what makes change possible" (2000,216). Radha's "air of indifference to
the reactionary surroundings and a decisive silence" (Kaiser, 20 I I , I 83) is in fact her resistance towards
the dominating power structure. We find Radha maintaining a careless silence; she did not bother about
the chaos surrounding her at all. She rather seemed quite reluctant in changing her attitude. It was her
silence empowering her to abstain from performing all her appointed chores. She decided not to cook all
of a sudden one moming, but this decision was the result of numerous previous "quarrels" that she had
experienced every other day. Thus, without taking a rebellious stance altogether, Radha's resistance
developed within a very small, yet significant, periphery. It was powerful enough to disturb everyone's
life at least for a day. Furthermore, she did not even get carried away with her infant son's hunger. She
stood on her decision overpowering all social stigmas demeaning her role in the family. Thus, Radha
understands the share ofpower that Foucault hinted upon, the one she had never hitherto acknowledged.

In a similar way, Mallika in "The Make-up Box" denied patriarchal power when she decided to bury her
sister under the Hijal tree without society's permission. She resisted the dichotomy of power and
domination through her silent rejection about Mala's burial, and chose to play an active role by secretly
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burying Mala. Moreover, her 
"or.*L 

guard over Mala's grave also implies that she now was in a
position that gave her the power not only to decide about herselfand her sister, but also to build a new
identity of her own. As the last section of the story goes "...you break one to build anotheC'(Akhter,
2006,225), Mallika could attain power over herself while society broke Mala to diminish and keep her
within the realm of patriarchy.

However, in terms of resistance, Motijan turns out to be the strongest. Motijan's plea to become a hard
woman strengthened her with the inevitable idea that her Beli Bua had suggested: "Claim your own
rights." (Hossain, 2006, 104) Thus, Motijan's resistance developed in three phases: first, she saved

herself in silence while thinking of a way out ofthis power dominance. Next, she countered Gulnoor, and
ate the food Gulnoor kept for Abul. She even shut her up saying, "I do my share of work in this
household. I earn my food - I don't just sit idle and eat. Hasn't a servant got the right to demand food?"
(Hossain, 2006, 103). With these words, Motijan acknowledged Gulnoor's dominance over her, and at
the same time, startled her by ignoring her prohibition on food. She ate the food reserved for Abul, and
was ready to hit Gulnoor back in case she tried to snatch her food. This shows Motijan's active resistance
towards the dominating power over her. Finally, Motijan challenged society when she declared "If I had
left it to your son, I wouldn't even have got these two girls." (Hossain, 2006, 109) At this point, Motijan
feared none. Her ultimate triumph was achieved over Gulnoor and the society - she had proved that her
daughters were her power (proving her ability to save anyone's family line), and this was her identity
which no one could overpower. She had indeed become a hard woman who was even more powerful
than Gulnoor or her kind.

Conclusion
In all three stories discussed above, the protagonists find their identities through resistance over power
and dominance. These resistances neither, in any manner, indicate towards a radical shift in the
patriarchal power play of domination, nor do these foreshadow towards a utopian role-reverse as dreamt
in "Sultana's Dream" by Begum Rokeya. This rather seems to be the starting point of these women, an

attempt towards finding their own identity through resistance as a mode of overpowering dominance; at

least for a day or just a moment. They thus emerged as women with self-actualization, who still had not
found the courage to completely over-rule the patriarchal modes of power-relation. At least it was a

starting point for the Bangali Ophelia to wake up and emerge from the sleep of passivity.
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Sustaining Development of English Speaking
Competence of the Tongue-tied Learner:

Bangladesh context
Rowshon Aral and Sureya Huda2

Abstract: At the university level English is the medium of classroom instruction. The
researchers who are English teachers at a private university have found that their
students find it very dfficult to listen to and respond in English. The compulsory

foundation English courses, in the university where the authors ofthis paper teach, and
other universities, (observedfrom their syllabuses) dealwith all thefour skills, that is,
listening, speaking, reading and writing. The writers of this paper concentrate their
analysis and findings only to the English speaking dfficulty of students. This
automatically involves the listening skill. An analysis of the grade sheets of English
listening and speaking courses across all the departments ofthe university gives a cleqr
insight that even after studying English for twelve years most of the learners in
Bangladesh are not able to speakthe language. It is clear that at the tertiary level these
learners need such help that will ensure a solution to their English speaking problem
and will also encourage them to be able to sustain their development. The au,thors have
researched into classroom strategies that not only support speaking Jluency but also
look into techniques of sustaining the development outside the classroom. As learning
a language is a continuous process, the suggestions will help build a sustainable
environmentfor EFL development in listening and speaking skills, eventually making it
possible for students to become more competent and autonomous in being able to
communicate orally in English.

Keywords: cognitive, proficiency, competence, learner autonomy

Introduction
According to the Private University Act 1992, the medium of instruction at private university level in
Bangladesh is English (University Grants Commission 2011). As such, students are required to be
proficient in the English language skills as classroom teaching, examinations etc. are conducted in that
language. However from class observation, analysis of grade sheets and student performance in class,
the authors of this paper found that the performance level of students was far from what was expected of
them.

The target student group have completed 12 years of study, as English study starts from classl up to
class 12 (Rahman, 1999: Khan, 2006). English has the same importance as Bangla, the mother tongue,
when marks are considered, i.e. 200 marks each for the secondary and higher secondary levels only for
reading and writing with no speaking involved (Bhattacharjee, 2008). The low ability in English shown
in Figure lbelow proves that the English teaching/learning situation in Bangladesh is not quite
satisfactory especially with respect to listening and speaking.

Literature Review
Based on the available literature on the importance of listening and speaking, listening over speaking and

lSenior Lecturer, Department of English, Eastem University

2 Associate Professor, Deparffnent ofEnglish, Eastern University
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how these two language learning skills have been treated by the English language policies in Bangladesh
an attempt is made to porkay the real picture of English language leaming in Bangladesh.

History of teaching and learning English at the Secondary and Higher Secondary levels in
Bangladesh:

People ofBangladesh are acquainted with English language for hundreds ofyears due to its presence
from the colonial era. During the colonial era English enjoyed the status of the second language in
communication. After the colonial rule was over, English still retained its status in Pakistan. However,
after the Liberation war in 1971, English faced a major decline in its status in Bangladesh. The rising
national feeling, especially because of the language movement in 1952, to retain Bangla as the national
language brought out the government rule of establishing Bangla everywhere (Shorbostore Bangla
Procholon law 1987). After the law was passed, Bangla became the mode of all kinds of communication
in the country, forcing English to lose its former status as a second language. In educational institutions,
especially at the secondary and the tertiary levels, classes started being held in Bangla. At the primary
level, though, the medium of instruction had always been Bangla and English was there as a subject of
study. Due to the implementation of the law, for a short period of time, instead of learning English from
standard one, students started learning English in schools from standard three. Although books were
being translated in Bangla to ensure a change in the medium of communication, they were not sufficient
to cover all levels ofeducation from secondary to tertiary level ofstudies. Under these circumstances,
books written in English and translated in Bangla, both were used at educational institutions. Moreover,
English was much in demand in the job sectors. As a result the government, on one side, faced the failure
ofestablishing the law and on the other side, felt the necessity ofbringing up English due to the universal
demand of the language in the job markets.

Rahman (lg9g) and Das (2009) report that in 1974 a suggestion was made by the National Education
Commission that from standard six to standard twelve English must be compulsory in schools as a
subject. But it was also apparent that students were not able to use English according to their expected
level. A survey conducted in 1990 by the National Curriculum and Textbook Board (NCTB) proved it to
be correct. As a result of which the govemment took a major decision to include English in classes of all
standards in school and college level as a subject of study from 1992 (Khan, 2006). Another progressive
decision was taken in the year 1997 when English was allowed to be used as an alternative mode of
instruction known as English version (Rahman, 1999).

Bangla is the native tongue of 98oh population of Bangladesh and the mainstream medium of education
here is also Bangla (Farooqui, 2007).Up to the higher secondary level not only is the study structure
based on reading and writing, but the assessment system too is based on these two skills. As Bangla is
the only language exposure that students get at home and outside, English language skill development is
restricted mainly to the classroom although, Bangladeshi students learn English from the primary school
to higher secondary level as a subject of study (Quader, 1998). Informal discussions with students and
school teachers and through experience and observation, especially in rural areas, (which is the majority
student population) show that classroom teaching is generally carried out in the mother tongue even in
the English class room. Besides, both at the secondary and higher secondary levels, students are assessed
in English only for reading and writing skills (final exam papers of SSC and HSC). Chowdhury and
Kamal (2014) reports that students in Bangladesh learn English by memorizing vocabulary and rules of
gmflrmar. Students get habituated with this technique of learning English. On the other hand, two major
skills oflearning a language, i.e. listening and speaking are neglected and avoided. As a result, students
are left with a poor command over English language while enrolling for higher studies (Jahan, 2008).
The teaching/leaming and assessment system produces a negative backwash effect which only assesses
reading and writing and limits the development of listening and speaking. These are the major reasons
that has resulted in English speaking skills being marginalized and students of this country having rarely
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any chance to develop these skills at either the secondary or the higher secondary level ( Bhattacharjee,
2008).

The introduction of higher education in the private sector came into existence after the Private University
Act was passed in1992 (University Grants Commission 2011) which approved English as the medium of
instruction at the tertiary level. Earlier (Shorbostore Bangla Procholon law, 1987) classes in public
universities were held in Bangla. In Bangladesh, teaching and leaming English at schools and colleges,
the two vital skills of language learning, i.e. listening and speaking remain neglected for twelve years of
schooling. Along with this weakness, the introduction of the Bangla Procholon law further restricted the
opportunities of students using English. These caused the degradation of the level of English among the
students. In practical and professional fields they were failing to meet the requirements of English.
Quddus & Rashid (2000) assert that to overcome this failure, English was made the mode of
communication at the tertiary level.

This paper focuses on the speaking skills of the learners. As speaking cannot be divorced from listening,
so both the skills come under the coverage of this study. These two skills are important not only for
leaming a language but where academics is involved, for comprehending university lectures and
effectively responding to and interacting with course instructors, which the majority of students in the
university under consideration are unable to perform. Figure 2 below gives us a clear view of this fact.

Importance of Listening & Speaking in language learning
It is known that the primary function of language is oral communication. Research tells that a child in the
process of acquiring his mother tongue, at first babbles. This babbling does not take place if that child
has hearing impairment. The role of listening in learning how td speak is clearly established through this.
As mentioned earlier, the authors of this paper, therefore, include the listening skill as a part of speech
development.

Though traditionally viewed as an inactive mode of learning a language, listening, today is recognized
as an active process and a definite prerequisite to speaking. Richards (2008) sees listening and listening
comprehension as slmonymous with speaking (3). According to Clark and Clark (1977),
"Comprehension has two common senses. In its narrow sense it denotes the mental processes by which
listeners take in the sounds uttered by a speaker and use them to construct an interpretation ofwhat they
think the speaker intended to convey. Comprehension in its broader sense, however, rarely ends here, for
listeners normally put the interpretations they have built to work (43-44)." 'Listening comprehension
remains as the center of leaming a language but this skill has always been undermined by the researchers
and EFL/ESL instructors (Field,2008).'Hunsaker (1990) asserts that more thanT5o/o of what children
learn in school is through listening. Research shows that listening skills of a learner has positive or
negative impact on his learning of the other skills. Floyed (1985) defines listening 'as a means of
hearing'actually 'attends to, understands, evaluates and responds to spoken language.'

Speaking is a major skill to produce language (Jahan, 2008). It is a means to achieve a purposeful end of
the communication that we desire. The two major functions of language, i.e. transactional and
interactional (Brown and Yule, 1983) are defined as the two functions of speaking i.e. informational and
interactional (Bygate, 1987).Spoken language has a very linear structure than written discourse. Spoken
discourse uses phrases in general, one for shorter utterance and often a combination ofmore than one for
longer utterance unlike written discourse that uses sentences. Moreover, spoken discourse is normally an
instantaneous process, where the listener must always remain 'online'to listen and comprehend. Speech
rates vary from person to person and also depend on the situation and event. According to Richards
(2008)' Radio monologs may contain 160 words per minute, while conversation can consist of up to 220
words per minute (3). Many different accents, from standard or non-standard, regional, non-native, etc.
make spoken language more varied.
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Status of Listening and Speaking:

Listening only works when speaking takes place. Nevertheless, listening comprehension holds a prior
position in language production. Xu (2011) reflects a listener has to'assimilate'with the'speaker's
active vocabulary' and,also needs to be compatible to the speaker's 'role of speech'. Speaking can take
place with the vocabulary that a person possesses but while listening,a listener must be able to compete
with the vocabulary of the speaker. Thus a wide range of linguistic capability is required for listening.

Figure I explains the pre-requisite of listening comprehension for speaking. According to Xu (201 l) the
development of a learner's linguistic abilities both 'concentric circles enlarge'. The outer circle of
listening comprehension expands at a ' greater range' developing the inner circle of speaking at the same
time. A lack of expansion of the outer circle causes greater impairment of the improvement of the inner
circle.

Practicing speaking before achieving the ability to comprehend what others utter will cause lack of
understanding, hence, impairing proper communication in a language. Eventually this will harm both
listening and speaking abilities of a learner causing anxiety for the learner. While listening for
comprehension a learner goes through multiple ranges of understanding at different levels of the
language starting from phonological, morphological, syntactical, and lexical and fluency of the uttered
words. For a beginner learner of a foreign language it is stressful at a much larger scale if he or she is not
properly acquainted with the knowledge of these through prior practice of listening. Along with
linguistic knowledge a learner needs to acquire the ability to comprehend the words uttered by speakers
at different speed. On one hand learners need to possess greater ability oflistening and on the other hand
very easy listening activities will hamper improvement of speaking abilities. Thus listening
comprehension comes out as a very complicated but a much prioritized language learning process that
affects the compatibility of a learners speaking in both positive and negative ways.

Learning a skill
Learning involves cognitive abilities considered as skills. A person becomes skillful through following
and practicing some instructions relative of that skill. Practice is nothing but repetition of particular
attitudes and behavior. It follows the goal to shengthen learning. It helps to encourage p".forrrrur"".
Learning a language, much like other skills, requires practice. Learners, at first, can gather the
knowledge of a second /foreign language from being instructed. They gather a certain level of
understanding from there. But until and unless they begin to practice that language with all the different
skills i.e. listening, speaking, reading and writing, they will not acquire proficiency in that language.
Through practice at one point they will be able to gather intuitive independence in that knowledge. This
will eventually help learners to move on with the comorehension and oroduction of that language.

speal nsltuansisionl
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Figure 1: Natural range for receptive and expressive language ability
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Function of Practice:

Learning a Second /Foreign language skill is done through instructions. It involves the process of
verbalization, automalization and autonomy (Ur, 2003). In language learning verbalization is seen as the
process to leam the skills of listening. The verbalized demonstration initiates learning. Then comes
automatization, which allows learners to produce the targeted language. The instructor's job here is to
monitor and help learners with correction in the form of more verbal demonstration. This is where a

learner begins his practice. Repetition of the same/similar activity will make a learner more comfortable
with the language. Thus gradually, through habit formation, the use of that language becomes more
prompt. This automatized linguistic behavior is likely to cause forgetfulness of the verbalized procedures

of language leaming skills as they are no longer required.

Learner autonomy is the last set of procedures where learners are able to use the mastered skills in real
life and gradually go on improving them. This requires elaborate and extensive practice through varied
activities. Bhattacharjee (2008) said that to be fluent in speaking a leamer needs to practice a lot. More
exposwe to the language in forms of listening and reading and more speech and written practice
enhances perception and production of elongated combinations of that language. At this last stage

leaming outcome is very much directed by learner motivation. The instructor hardly plays a role here.

Instructors may turn out to be colleagues or some other character in real life setting of the learner. The
autonomous proficiency or practice oflanguage at this stage is subject to the user's level ofinterest or
disinterestedness on more exposure and practice.

Input and Output based practice:

According to Wong& Van Patten (2003), fwo important aspects of language learning, be it EFL or ESL,
are 'developing an underlying linguistic system'and 'developing the ability to use the linguistic system
for communication'. Learners develop these two qualities through practice. The first feature helps
develop an understanding of the listening and reading skills and the second one prompts speaking and

writing. To grow competency in a language a learner requires knowledge of that language and also to be
able to perform in that language. To gather these two, Renandya, V/.A. (2013), suggests input based and

output based practice.

Input based practice is largely seen as an important aspect to develop a learners 'complex linguistic
system'. It ensures good exposure to language that works as input. This, in fact, is rather neglected in
classroom practice. A way of gaining confidence in language leaming is being able to produce it in the
class room. As leamers wish to be able to produce the language in real life, inskuctors give more
emphasis on fluency. The practice of fluency aims at improving communicative competency (Alam,
2006).As a result of the practice of comprehension and reception remaining neglected, and in the long
run it slows down the leaming process. On the other hand Brumfit said leamers achievement of fluency
would help develop accuracy automatically (in Bhattacharjee, 2008). Listening and reading are the two
input based practice skills. In the context ofthis paper, an instructor needs to focus on this skill as input
based practice before going for output based practice i.e. listening before speaking. This skill, through
the input, should be practiced at a comprehensible level. The practice should be more frequented. The
tasks or exercises must be targeted to take the learner a step ahead than his/trer existing coniprehension
ability .They should provide logical meaning to the learner with all the enthusiasm and interest. Practice
of these should be abundant and regular. Input based listening practice, if not the only way, is a major
way of leaming how to speak English / the target langtage. In the classroom, for the purpose of this
paper, input based activities could be listening practice with various exercises such as the information
gap, gap filling, true/false etc. A very good and interesting classroom activity is interaction between
teacher and student, and student interaction with peers.
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In class room practice within the limit of the curriculum and time to teach language, teachers as well as

students prefer learning the target language through output based practice. Rote learning, drill, practice
which provides meaning to leaming and practicing for communication are the three types of classroom
practice to help output based learning. Through different types of activities like drills, information gap,
oral communication etc. leamers are eased towards production of the language. The target in output
based learning is not accuracy rather fluency. Learners are not required to know grammatical rules
perfectly. They are helped to be able to speak without any intemrption and thus express coherent ideas
with good though not perfect command of vocabulary and slmtax.

Input and ou@ut based practices are complementary to each other. Learners require more exposure to the
language through classroom listening activities and are able to build an underlying system of the
language and then continue to practice speaking with various types of activities to produce the language.
Be it inside the classroom or outside the classroom, practice of a language is done through certain types
ofactivities. In classroom practice teacher decided tasks are provided for learners. Outside the class it
depends more on the learner's choice or need. Teacher directed practice can be based on various types of
linguistic exercise: starting from grammatical features to vocabulary or any other feature of language
bordered by the two different language leaming skills focused in the paper. These exercises will help
solidiff the complex linguistic system and thus improve the spoken proficiency. A leamer will gain more
confidence in that language and move on with further practice outside the classroom.

Methodology:

Quantitative research method is used in this study as a means to collect data. Grade sheets of first
semester listening and speaking courses of a private university in Dhaka of the year 2015 are used to
gather information for the study. An analysis of the prevailing English teaching /learning situation in
Bangladesh is done, as a means of determining the causes for the findings in the data. Based on the traces
of the causes and findings a qualitative theoretical perspective is applied to suggest solutions to the
problems. As such this study is led by mixed methods (Creswell, 2003) of quantitative and qualitative
research.

Status oflistening and speaking skills ofStudents

The status of the skills of listening and speaking , shown below in the chart is after students have
attended a semester of the foundation course English 103, which is a listening and speaking course in the
university where the research was carried out. This is a study of the results of the listening and speaking
course for all three semesters (spring, slrnmer, and fall 2015) across the departments i.e. Business
Administration, Arts, Law and Engineering. The results give an exposure of the level of students after
attending the course, Eng. 103 Listening and Speaking for 3+ months of a semester.

Wvety gaod : cood BS Mediocr€ lM Below Ayerase m ln€ompetent

Figure 2zDatafrom grade sheets of listening and rp"uf.ing.orrrses of 2015
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Figure 2 gives us a clear picture that even after attending a focused listening and speaking course, the
majority of students (36.33%) belong to the mediocre level, 10.45% students are at the below average
level, and 14.79% students belong to the incompetent group. On the other hand, 12.36% students are
very good in English and26.03oh have good command in English. A total of 534 students attended the
semester final exam. The study shows that 61.61% of total students are below average level as speakers
of English. Listening and speaking skills of these students is very limited, and responses to ordinary
questions (Why are you late? / Come in after l0 minutes) do not bring a spontaneous, automatic
response. The above statistics expose that the majority of students will be unable to cope properly with
either the English medium instruction in classes at the university or be effective participants in
discourses/ interactive sessions where English is used. This makes it imperative that the two skills be
developed and sustained throughout their university life.

Discussions and analysis:
The above results bring the fact to light that learners are in need of carefully chosen activities by the
instructors in class to provide them with more listening input and then the directed strategies of language
production will help them to use language in spoken discourse in the classroom setting. Eventually, more
motivated self-practice takes the learner towards more confident use of language in real life setting. This
whole concept takes us towards the idea of a development that talks about sustainability. In defining
sustainable development Brunt land report taken from Our Common Future (1987) enlightens us saying
that"Sustainable development is development that meets the needs of the present without compromising
the ability offuture generations to meet their own needs." This is a concept applicable in every sphere of
our lives. Along with environment, our educational system also requires a change that may help to
improve life for the better As a United Nations Educational, Scientific and Cultural Orgauization
(IJNESCO) report points out (2002), just as we have learnt to live unsustainably, we now need to learn
how to live sustainably. Education for Sustainable Development (ESD) helps in teaching and learning
the main ideas of sustainability. In this regard, Mary Catherine Bateson suggests:

"... our educational systems will all have to be informed by (the) switch, from ... when we tried
to design schools to be like factories, to an ecological age, when we want to design schools,
families and social institutions in terms of maintaining the quality of life, not just for our species,
but for the whole planef' (Bateson, 1997:84).

It is quite clear that she talks about a change that is required in the educational system ofthe society to
qualifr learning for the sake of a societal development much needed for sustaining development. For
sustainability in education has a much wider significance. Sustainable education is:

"a change.ofeducational culture, one which develops and embodies the theory and practice of
sustainability in a way which is critically aware. It is therefore a transformative paradigm which
values, sustains and realizes human potential in relation to the need to attain and sustain social,
economic and ecological wellbeing, recognizing that they must be part of the same dynamic"
(Sterling, 2001:22).

The three vital pillars of sustainable development are environmental protection, economic growth and
social development. All these are applicable to the development of not only our environment but also our
social and economic issues. In terms of education, these three pillars of sustainable development play
multifarious roles in a leamer's life, though their appearance and application may vary in context. In
education, ensuring the protection of learning environment eventually takes a learner towards economic
gowth in hislher professional life and thus places him to a more socially developed position. In
Bangladesh a person with good English proficiency is able to secure a better paid job. Thus good
command in the language helps to uphold a person socially. The individual development then gradually
affects collective development in the society and thus contributes in sustaining the development of the
society. The institution and the instructor must play their individual as well as collective roles to secwe
a learner friendly environment. The leaming Institution, Instructor and the learner himself have different
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roles to play to ensure a sustainable atmosphere of learning. Out of these three the greatest focus is on
the learner. So in the next part, as suggestions, the leamer's role will be focused on the most.

Role of the Instructor:
Teachers play the most important roles in teachingl learning a language and also learning skills of
practice to sustain them. Ur (2003) sees teachers as motivators and learners as to be motivated.
Motivation, for a long time, is seen as a very important factor in achieving success in learning a foreiga
/ second language. According to Slavin (2006), motivation is something that gets us going, helps us keep
going, and helps us determine our destination. Gardner (1985) while defining motivation to leam
L2(second language), focuses on the desire to learn a language and the satisfaction to learn a language
by achieving the goal. Motivation, according to Harmer (1991:3), is an'intemal drive'that creates
encouragement for learning something. This keeps the learning possibilities of English open and helps
sustain it. While playing their roles as motivators, teachers must be able to understand that students in
Bangladesh are tongue-tied where English is concerned. They require extrinsic as well as intrinsic
motivation to break the ice. Extrinsic motivation, as seen by Ur (2003:277), is derived from the
"influence of some kind of external incentive" and is distinct from internal motivation that is the "wish
to learn for its own sake or interest in tasks". Though instructors do not have access to some sources of
exffinsic motivation like, desire to satisff parents, wish to succeed in exams or the influence of peer
goups; they do have access to motivate students in terms of rewards for success, penalties for failure,
demands to authority, tests and competition. Instructors, in Bangladesh, should try to provide the best
help to suffice the needs of leamers, play the required role to help students be autonomous learners in
practicing speaking, help students grow interest to raalize that English, in the syllabus, is not another
subject but a life skill, and being able to speak in it is going to help them in their professional and social
life. Facing interviews for challenging jobs, giving presentations, communicating with foreign clients
etc. all require spoken fluency. Socially too it helps give an uplift. They should help students think
critically to sustain their development. Through exhinsic motivation they would help learners gradually
be able to become motivated intrinsically to learn English. Thus it is quite evident that without a more
equipped and updated teaching staff the given instructions will not help learners to cope up with a
changing environment.

The teacher's job is to make the learning attitude of a language a habit through motivation, so a learner
will be able to sustain his language development. Following behaviorist psychology which explains any
behavior based on the responses that come out with the presence of particular stimuli may focus on the
particular stimuli to help learners to constitute a behavioral habit. The Instructors job is to find out the
specific stimuli that bring out a specific attitudinal response from a leamer until it turns out to be a habit.
Habits are observable and automatic. Once a habit is formed it becomes spontaneous'and impossible to
'eradicate'until and unless some change in the learners environment damages or removes the stimuli
responsible for that habit (Ellis, 1999).

Language leaming is generally defined through theories of habit formation. Children leam their mother
tongue fhrough imitation and form a habit of learning and using that language in real life. Learning a

habit is possible to accomplish through imitation or through reinforcement theory. Imitation theory
defines that leamer copies stimulus behavior so often that it becomes automatic. On the other hand,
reinforcement theory tells that learner's response is either rewarded or punished to value it or not.

Learning a language also needs cognitive abilities, according to Chomsky. So Instructors also need to
pay attention on the cognitive aspects of second/foreign language learning.

Role of the Learner:
Learners are.at lhe center of the whole process of language learning and sustaining learning for
development. At the tertiary level adult students are capable of taking responsibility of their leaming.
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Students, to sustain development, must have motivation to acquire skill and develop the self into an
autonomous learner, so they must make the best use of the facilities provided by the institution and also
should nurture the desire. Unfortunately students in Bangladesh face much difficulties to develop theil
own style because their learning remains bound by the classroom. (Barman, Sultana & Basu, 2007).

LeamingL2 requires some intemal processes used by the learner. According to Faerch and kasper (1983)
L2 knowledge comes to the learner in two different types: Declarative and Procedural. Declarative
knowledge gives learners L2 rules and memorized chunks of knowledge. On the other hand, procedural
knowledge provides learners with strategies and procedures employed by a learner to leam L2.
Procedural knowledge consists of two components: social and cognitive. Social components consist of
behavioral strategies to manage interactional situations. Cognitive components are a combination of
varied mental processes. These processes are involved to internalize and automatize knowledge of L2
and thus help learners in learning and using language. Production shategies, reception strategies and
communicative strategies are the cognitive processes of language leaming.

Echoing Faerch and Kasper, Ellis (1999), divided learning shategies into two types: Formuiaic speech
and Creative speech. Lyons (1986) addresses formulaic speech as whole expressions which are not
possible to analyze and can be used in different contextual occasions (177). Formulaic speech is very
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Figure3 : A framework of different learning strategies

useful in SLA (second language acquisition) especially for earlier years oflearning. Learners use these
reformulated rules of language to meet up their lack of creative ability to use the language. Krashen
(1982) asserts that a leamer is pushed towards using formulaic speech when they are not prepared
enough to create their own expressions in that language. Reflecting declarative knowledge, pattem
memorization, pattern imitation and pattern analysis are the three formulaic strategies.

Pattern memorization is something that happens without the conscious knowledge of the leamer. It is a
psycholinguistic strategy. Learners become aware of patterns as they go through the process of pattern
memorization. Patterns can also come from imitation of patterns. This is behavioral. It is consciously
activated by the learner and can easily be observed. The imitator here either imitates the whole utterances
or parts of utterances that are methodical and deliberate. This is more useful with child/early learners.
The learner gradually gets familiar with the pattems and is able to analyze thern and use them ior creative
system of language use. This leads to pattern analysis. Pattern analysis works'through conkast and
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comparison of the formulas. Though Krashen and Scarcella (1978) refute that formulaic and rule-created

speech are unrelated and that learners simply internalize the input and naturally develop creative ability.

But this can be opposed saying that rules and patterns of a language form the basis and gradually let the

use of the language set in. At this level of using English as L2, students of Bangladesh are lacking much

behind. As the teachers are not well trained and well prepared to provide students with sufficient pattems

ofEnglish (through listening and speaking) to set their base, a lack oflinguistic ability begins to set in.

As a result the set patterns that students learn at schools are not sufiicient to help them speak in English

through pattern imitation. This, eventually, leads to an absence of the learner's ability to analyze the

patterns and finally, puts them backwards with a poor proficiency of English speech by the time they

reach tertiary level. Absence of listening practice further adds on to this. However, this further sheds

light on the fact that, it is not just making Bangla the medium of inskuction at the tertiary level that is

responsible for the degradation of English language proficiency of the students, rather a lack of trained

teaching staff, effective methodology and well-designed material etc. are also to be blamed.

L2 learning rules that help learners to produce new sentences used for the purpose of speaking are

considered as creative by Chomsky. To define this more Faerch and Kasper (l9S3)proposed a creative

rule system with various strategies. Their framework gives priority to establishing interlanguage and

automatizing interlanguage. The systems of establishing interlanguage are divided into two processes:

hypothesis formation and hypothesis testing.

Hypothesis formation takes place through three basic rules: l.prior knowledge of first and any other

language and knowledge of the world, 2. Induce new rules from the input and 3. Combination of both.

From these three rules leamers automatically use two general strategies like simplif,rcation and inference.

Learners simplify the rules of language by understanding simple patterns for they want to avoid the

burden of learning complicated pattems in language. These help to restrict hypothesis to relatively easy

ones so that the learner can easily reach his goals. Not all the hypotheses are right but learners ultimately
get to reach the right ones through error correction or testing. Apart from simplification learners also

need to infer knowledge of the language that is not familiar to him /her. Here the leamer needs to gather

intralingual, interlingual and extralingual knowledge.

Hypothesis testing helps learners to finally know of the righteousness of their learning. Faerch and

Kasper (1983) suggested different ways to test hypothesis: receptively, productively, metalingually and

interactionally. All these rules enable the learner to understand whether the data received and rules

learned through his hypothesis is correct or not. Here the learner gets feedback from different sources

like teacher, native speaker, grammar and dictionary and finally is able to make corrections of his

mistakes.

These rules and strategies lead to the automatization process. At this stage the leamer is able to produce

language to communic ate at a formal and informal but functional level. Automatizatiot can be optimized

at the level of formal and functional use of L2 if the hypothesis created by the learner is more

consolidated through evidences that confirm their effect. But unfortunately, learners of English in

Bangladesh at the lr,rtiary level lack prior knowledge of English as they are very little exposed to the

language. Thus their performance in inducing new rules is very poor and they are not able to combine

both these skills of metalinguistic knowledge and inducing new rules effectively. As a result they fail in
the process oferror correction through hypothesis testing. Since they are efftcient enough to understand

the errors they fail to effectively consult grammar rules and the dictionary. On the other hand, Instructors

also fail to assist them in hypothesis correction as they lack proper training ofdoing so.
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Role of the educational institution:"
According to Brunt land report "sustainable development can only be pursued if population size and
growth are in harmony with the changing productive potential of tho environment (16). Environment is
seen as a possible motivator to leam English. If the environment where students spend most of their time
is conducive to English leaming, they are likely to have more encouragement to learn English. The
educational institution along with the government and parents at home must work together to ensure
proper and effective learning environment for students of English. As Bangladesh is a monolingual
country, the importance of the educational institution and the instructor gains focus and an enlarged
importance where sustaining development of English speaking skills of learners is involved.

The role of the private universities as educational institutions to create a favorable environment for the
leamer is vital. In private universities students get familiaized with a setting that ensures practical
working conditions, says Chowdhury (2005). Quase (2005) focuses on the fact that private Universities
maintain a fixed time schedule for academic study and do not have session jam. At the tertiary level
universities and departments should:

1. provide teachers with an effective and well targeted English syllabus with balanced skills
development.

2. ensure the syllabus is properly and effectively being followed
3. keep the class size adequate enough for better teacher-student connection
4. provide student-teacher friendly environment in class and outside class
5. look into the physical facilities: library language center etc. to help students acquire

language outside the classroom ,

6. ensure teacher development through training, seminars, workshops etc. for future benefits.
7. Create intrinsic motivation among leamers through awareness of benefits of developing and

sustaining spoken language.

Infrastructural facilities :

Alam, (2009) observed that almost all the private universities are well equipped with infrastructural
facilities. They have set up computer labs, libraries, multimedia projectors, OHP etc. Arranging
motivational seminars, giving guidelines for future development, ensuring extracurricular activities,
involving.in different club activities etc. fall under the responsibilities of the University. In Bangladesh
it is quite possible for the private universities to provide these facilities. There should be adequate
resources for teachers and students to refer to, and facilities to aid them in teaching and learning
activities. The current English textbooks, standard dictionaries, authentic materials, photocopiers and
'other duplicator appliances must be available in school libraries. Language laboratories equipped with
audio visual aids, such as films, videos, audio recording and other advanced computer software
equipment, would provide authentic English learning models. But these are expensive, some universities
could provide them, while some others will not be able to provide these facilities. As a result, the
importance of the classroom and eflective classroom strategies to develop spoken proficiency along with
sustainable development is magnified.

Government support:
The government in Bangladesh must prioritize ensuring effective environment along with budgeting for
learning English. The assessment system needs to be revised to include the evaluation of listening and
speaking skills. This will help learners able to sustain English listening and speaking learning. In
Bangladesh students of urban areas have more exposure to English than the rural areas for lack of proper
environment. Urban sfudents have more exposure to internet, public libraries, electronic media, whereas,
ruraI students lack these facilities. The government must play a vital role to ensure more facilities for
educational institutions of the rural areas and qualrty control. It must never be forgotten that these

'students are not culturally acquainted with English and their culture is very different from that of
English. So, leaving English language learning inside the classroom only is not enough to meet the target
level of achievement.
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English as the second language:

Another point of suggestion is to officially uphold English as the second language of Bangladesh. In the
educational institutions and also at the professional environment English now, undoubtedly, possesses
the status of a second language. Giving it the proper value of a second language and ensuring that a
person acquires the required level ofproficiency in English before entering professional sectors would
certainly bring more motivation among the leamers of English in Bangladesh. It needs to be mentioned
that this has already become an unofficial practice for the privatejob sectors.

Home environment:

Learning begins at home. There should be a proper learning environment for a learner at home. In this
case, parents'educational, social and economic background affects the leaming environment of English.
Parents'guidance and help is required to enhance a learner's knowledge. Learners must have a familiar
environment to practice English at home. As such, it is required for the parents to possess knowledge of
English. But in Bangladesh most people do not possess proper knowledge of English let alone, speaking
ability in English. There should be govemment policy to improve this situation. Setting adult learning
institutions for English can open up an opportunity for the elderly citizens to learn English and create a
familiar environment to practice English for young learners. It should not be forgoffen that home is
equally, often more, important in providing knowledge to raise future citizens with required
communication abilities.

Teacher Training:
The discussion above proves that, Instructors must have proper training of curriculum and syllabus
design. In the context of Bangladesh, teacher education is very important. Moreover, teachers need to be
motivated enough to develop their own English skills. It has been observed that teachers often find
difficulty meeting up the requirements of the curriculum complaining it to be too lengthy for the given
time for teaching. This often leads to selecting certain topics and discarding others to cope with the time
constraints (Harmer, 1987:257). When well trained and self-motivated instructors are involved with the
curriculum design, this challenge can be met up. This lays emphasis on the instructor's strategies and the
classroom environment. The inskuctor must activate/motivate the leamer to speak. Mouthing the target
language through practice of reading English texts aloud would be a first step. Learners need to be
involved in presentations, role play, question-answer sessions, peer activities etc. to help and support
them in continuous activities. The shy leamer needs support of the instructor to break barriers and step
by step to start speaking in the target language.

Conclusion:

The suggested strategies will ensure good outcome in EFL/ESL learning evaluating the Bangladeshi
learners. To orally communicate in the target language, a holistic, compelling, and pragmatic vision is
required to understand what sustainable development consists of in teaching and leaming English as a
second language and how it can play a vital role by creating the appropriate framework and
infrastructure to enable leamers not to be tongue-tied. Implementation of this is expected first from the
teachers, in fuIl participation of learners. The synchronized cooperation of the trio: the Institutions, the
Instructor and the learner will ensure speech development of the learner.
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Pitfalls of Nationalism: The Case of okonkwo in Chinua
Achebe's Things Fall Apart

Md. Rofiussan 1

Abstract: Throughout the 2Ah century a spirit of nationalism swept over almost all the
countries that were under the sway of Europeqn colonialism. It shook the colonial
power to its root and ultimately translated itself into the liberation of the colonized
countries across the globe by dismantling the power structure of the colonizers. Though
immensely invigorating in its promise and vision, nationalism has always been loaded
with a militant overtone being rooted in a sentiment of dffirential group identity which
can easily play one group of people off against another and thus can prove to be
counter effectivefor the natives. As has been shown by many observers, this potential
factionalism has ruined the prospects ofmany an independent states by g1ing rise to
dictatorial regimes. Being a shrewd political observeri Chinua Achebe couldforesee
this threat from the changing political scenario of Nigeria during the heyday of
nationalistic struggle for independence. Drawing largely on Edward W Said, Frantz
Fanon and, of course, Achebe's own commentaries, this paper contends thqt Okonkwo's
representation in Things Fall Apart (1962) is an early manifestation on the part of
Chinua Achebe of theforeboding of extremity and militancy inherent in nationalism.

Keywords: Nationalism, liberation, factionalism, dictatorial regimes, militancy

Things Fall Apart (1962) by Chinua Achebe ends with the fatal consequence for its central character
Okonkwo. Okonkwo, the champion of Ibo culture and society, its values and traditional ways of life, the
one pillar of the unity of the people, ultimately ironically, dissociates himself from everyone of the
community by choosing to stand alone against the white men and thus spells out his ovm fatal disaster.
Now, despite Achebe's not unsympathetic portrayal of his character, Okonkwo's tub+humping
adherence to the Ibo tradition, his single-minded opposition to the presence of the white peopte, trls
almost pathological response to any change in the status quo both in terms of his domestic iife and the
life of the community as a whole - all these traits can be read as Achebe's foreboding of the potential
threat of extremism and militancy inherent in the nationalist struggle for independence of the iormerly
colonized countries in general and of Nigeria in particular.

That Things Fall Apart (1962) can be subsumed under the broader canvas of nationalist struggle of the
once- colonized countries is immensely vindicated not only by its spatio-temporal position in ihe history
of decolonization but also from Chinua Achebe's own numerous writings and statements. Things Fall
Apart was published in 1958, just two years before Nigeria's independence. It was a time when the
nationalist struggle in Africa was well advanced with Ghana already an independent state. As to other
parts of the world, India had already passed her first decade of political freedom. The twinning of
nationalism and independence in the formerly colonized countries is well illustrated by Edward W. Said
in Culture and Imperialism (1994) -

I Senior Lecturer, Department of English, Eastem University, Dhanmondi, Dhaka. Email: rafi@eastemlni.edu.bd
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The many colonial schools in the Far East, India, the Arab world, East and West Africa, for
example, taught generations of native bourgeoisie important truths about history science and
culture. And out of that leaming process millions grasped the fundamentals of modem life, yet
remained subordinate dependents of a foreign imperial authority. The culmination of this
dynamic of dependence is the nationalism that finally produced the independent states in the
once-colonial countries across the globe (pp. 317-318).

Violent opposition was already shaping up in Achebe when he was a student at Ibadan University, the
skunk works of all the colonial shibboleths. In his essay "Named for Victoria, Queen of England"
Achebe says, "At the university I read some appalling novels aboutAfrica (including Joyce Cary's much
praised Mister Johnson) and decided that the story we had to tell could not be told for us by anyone else
no matter how gifted or well intentioned" ( Basu,2003, p.21 ).The apogee reached when-

The nationalist movement in British West Africa after the Second World War brought about a

mental revolution which began to reconcile us to ourselves. It suddenly seemed that we too might
have a story to tell... Although I did not set about it consciously in that solemn way, I now know
that my first book, Things Fall Apart,was an act of atonement with my past, the ritual return and
homage of a prodigal son ( Basu, 2003,p.21).

So, as I said earlier, Things Fall Apart (1962) is a by- product of the nationalist upsurge in the West
Africa and Achebe's deliberate engagement with the Ibo past and tradition in the book is aimed at
showing "... thatAfrican people did not hear of culture for the first time from Europeans; that their
societies were not mindless but frequently had a philosophy of great depth and value and beauty, that
they had poetry and, above all, they had dignity" (Achebe, 1973,p.8).

Now nationalism is a sentiment "... rooted in broad historical, geographical, linguistic, or cultural
circumstances. It is characterized by a consciousness of belonging in a group, to a tradition derived from
those circumstances, which diflers from the traditions of other groups" (Ralph et al., 1991, p. 309).

This consciousness ofdifference from other groups is very often hyped up to an essentialist position. It
pigeonholes the national identity as only consisting of a single set ofvalues to the exclusion of any other
possibilities. Jawaharlal Nehru, widely accredited nationalist leader of India, writes about this danger of
nationalist feelings tt his Autobiography (2004). He maintains that, "Nationalism is essentially an
anti-feeling and it feeds and fattens on hatred and anger against other national groups, and especially
against the foreign rulers of a subject countqr" (Nehru, 2004,p.81). The consequence is that "... a
national struggle though life-giving is a narrow creed and absorbs too much energy and attention to allow
of other activities." (Nehru, 2004, pp. 32-33).

This doctrinaire attitude neuters the immense possibilities of nationalist struggle and culminates in
self-defeating policies in the newly independent states. Thus, commenting on the excess of Arab
nationalism Edward W Said says in Culture and Imperialism (1994) -

The effort to homogenize and isolate populations in the name of nationalism (not liberation) has
led to colossal sacrifices and failures. In most parts ofthe Arab world, civil society (universities,
the media, and culture broadly speaking) has been swallowed up by political society whose main
form is the state (p.361).

And the upshot is that "The new pathology of power... gives rise to national security states, to
dictatorship, oligarchies, one party systems" ( Said, 1994, p.320). Achebe's own reading of the
post-independent Nigerian politics echoes the same bitter realization. He comments wryly that "Political
independence had come. The nationalist leader of yesterday (with whom it had not been too diffrcult to
make common cause) had become the not so athactive part5r boss" (Basu,2003, pp.2l-22).
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I have quoted extensively on nationalism and its pitfalls to show that in the case ofAchebe the issue was
already mooted in Things fall Apart (1962), perhaps not as an already lived experience as in A Man Of
The People (1966), but, at least, as a dormant factor not to be dismissed forthwith . As I have already
shown that Things Fall Apart (1962) is well grounded in the history of Nigeria's nationalist struggle for
independence, it would not be wholly impertinent here to say that Okonkwo, as the hero of the text, has
definitely some nationalist agenda. But he is a hero to be taken with some reservations. In an interview
with Charles H. Rowell given in 1989, Achebe hinted at his hero's drawbacks. Though Achebe
categorically denies any direct and conscious modeling upon the Aristotelian tragic hero, he,
nevertheless, does not deny a possible parallel. He says thatiheidea ofa Greek tragic heri -

'.' is not necessarily foreign to other people: the man who's larger than life, who exemplifies
virtues that are admired by the community, but also a man who for all that is still a human. He can
have flaws, you see. . . I think they are there in human nature itself and would be found in other
traditions even if they were not spelled out in the same exact way (Okpewho, 2003,p.266).

As is apparent from the above statement Achebe would like Okonkwo to be treated as no less than a hero.
But his heroic presence in the novel is not an unmixed blessing. Okonkwo "the proud and imperious
emissary of war (Achebe, 1962, p.9)" from Umuofia "treated with great honourand respect(p.9),' in
chapter 2, is also the same person with a dictatorial predilection in chapter 4 who caruroi stand views
contrary to his own in the kindred meeting and thus defies the fundamental democratic spirit of the Ibo
people. Okonkwo's impatience with alternative values and opinions does not limit itseif to their clan
meeting, rather it gradually balloons up and gets dangerous proportion when tfre Ibo have to deal with
problem of the encroachment of the white colonizers. From his initial encounter with the white people to
the end, Okonkwo refuses to have any truck with therit. Throughout the text his only response to the
white people has been one of deep-seated arger and exaggerated hatred culminating in the violent
encounter with the head messenger. A comparative reading between his and other people;s response from
the Ibo society as depicted in the novel would make my point clear.

In chapter 15, Obierika relates how the white men have destroyed the village ofAbame in retaliation of
the villager's killing of a white man. Okonkwo's uncle Uchendu's response is not one of unilateral
accusation of the white men. He tries to gauge the situation. Illustrating his point through a folk story he
declares that the Abame people are also to blame to some extent for the consequence. He also questions
the justification of the Abame's decision to kill the white man in the first place. Ha says, ..Never kill a
man who says nothing. Those men of Abame were fools. What did they know about the man?,, O.9g).But Okonkwo's response is markedly different loaded with violent overtone. His is an outright
aggressive declaration that"... Abame people were weak and foolish. Why did not they fight back? Had
they no guns and machetes?" Gt. 124).

On another occasion when the missionaries come to Mbanta to preach Christianity, everyone of the
village gathers to listen to them. It is to the Ibo people's credit that they are never averse to listening to
other's views even when they are not ready to accept them because of their fundamental belief in the
duality of reality. This is expressed beautifully in this Ibo proverb: "Ife kwulu, ife akwudebe ya (when
one thing stands, something else stands beside it)" (Okpewho,2003, p.70). But contrary to Lveryone
else's curiosity in the new religion, Okonkwo "... only stayed in the hope that it might come to chasing
the men out of the village or whipping them" (Achebe, 1962, p.103). Another instance is Okonkwo,s
brusqueness with Mr. Brown, the white missionary in Umuofia. Mr. Akurura, one of the great men of
Umuofia does not begrudge talking to Mr. Brown and he (Akunna) even sends one of his sons to Mr.
Brown's school to learn " white man's knowledge" @.126).But when Mr. Brown goes to visit Okonkwo,
he summarily dismisses him "... with the threat that if he came into his compound again, he would be
carried out of it" G,.129).
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Now Okonkwo's turning a deaf ear to anything other than the Ibo beliefs and values would not seem

quite unfamiliar if read in the context of the potential nationalist jingoism mentioned earlier in the paper.

While discussing the Arab nationalism in Culture and Imperialism (1994), Said aptly writes that " ...
more effort is spent ... in bolstering the idea that to be Syrian, Iraqui, Eglptian or Saudi is a sufficient

end, rather than in thinking critically, even audaciously, about the national program itself. Identity,

always identity, over and above knowing about others" @.361-362).

Okonkwo's complete indiflerence to "knowing about others" (Said, 1994, p.362) is ironically a negation

of historical actuality. In upholding his Ibo identity, he barricades himself from knowing the

crosscurrents of the contemporary Ibo reality which is increasingly coterminous with the reality of the

white colonizers. Carried to its extreme, Okonkwo's niurow sense of national identity is in danger of
being nativistic which will lead to "... compelling but demagogic assertions about a native past,

narrative or actuality that stands free from worldly time itself' (Said, 1994, p.215).In this search for a

national identity based on a so-called unsullied, pre-colonial essence the native is likely to "... leave the

historical world for the metaphysics of essences like negritude, Irishness, Islam, or Catholicism..."
(Said, 1994, p.276). This is tantamount to "abandoning history for essentializations that have the power

to tum human beings against each other" (Said, 1994, p.276).

But the native's tendency towards extremism and militarism envisaged by Said (1994) is also not without
its reason. Discussing the militarism ofArab nationalism, Said says, "Much of the reason has to do with
the sense of being unjustly treated..." (Said, 1994, p.362).It would not be far from the truth that much

of what Okonkwo has done to the white in Things Fall Apart (1962) is occasioned by their cruel

treatment of the Ibo community. The systematic destruction of the Ibo society by the white people, as

shown in Things Fall Apart (1962), cannot be expected to go without repercussion. But, to quote Said

(1994) again," ... was the only answer military force, huge armies, brassy slogans, bloody promises, and,

along with that, endless concrete instances of militarism ...?" Gt.362).The answer is given by Said (199a)

himself, "... while it is impossible to avoid the combative, assertive early stages in the nativist identity...
There is a good deal of promise in getting beyond them, not remaining trapped in the emotional

self-indulgence of celebrating one's own identity" @. 277). And "... moving beyond nativism... does

mean thinking of local identity as not exhaustive, and therefore not being arxious to confine oneself to

one's own sphere,_ with its ceremonies of belonging, its built-in chauvinism, and its limiting sense of
security" 1G,.277).

I have equated Okonkwo's uncompromising, almost monomaniac, attitude in upholding Ibo past and

tradition with African people's search for national identity in terms of the overall schema of Things Fall
Apart (1962). As is evidenced from Achebe's own statement mentioned earlier in the paper,

(re)construction of the African past in Things Fall Apart (1962) has been actuated by his nationalist

impulse. But, thoughAchebe is conscious and methodical in digging up his African past, he is also aware

of other possibilities. He is awake to the fact that while (re)constructing a "national culture" (p. 166), to

use Fanon's (1967) phrase, he must not forget other possible stories which are not his own in the present

context of the colonial history. In re-building his past, which has been hidden by the colonizer, an

importantagendaofcolonialism(Said,1994,p.159),Achebeisnotblindtothehistoricalactualityofthe
Anglo-African reality. Achebe's awareness of the fact comes most trenchantly in Things Fall Apart
(1962) in chapter I 5. When Obierika expresses his apprehension of the "stories about white men" (p.99)

and doubts whether those "stories were true" (p. 99), Uchendu tells that "There is no story that is not

true" (p. 99).
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So, unlike Okonkwo, Uchendu l, ,Jr", dismissive of other's stories. There are other people from Ibo
society in Things Fall Apart (1962) who are not intolerant of the white people e.g. Mi. Akunna. But I
think, Uchendu has been porkayed as the most sustained representative ofthat calm and dispassionate
attitude which never hastens to consider others as purely evil simply because they are different. His
attitude is not one of hasty refusal as it is also not one of blind acceptance of the white culture. In Things
Fall Apart (1962), while (re)constructing African history and identity, Achebe is not regressively
nativistic but progressively responsive to the new situation. This attitude of Achebe can be made clear
from his decision to write the "national literature" (Okpewho, 2003,p.56) ofAfrica in English language
in his famous article "The African Writer and the English Language". Achebe's basic argument is that
colonial history has "forced down our throats" (Okpewho, 2003,p.60) English as a "woild language,'
(p. 60) and this is now the "reality" ( p. 57). Of course, people would try to change the reality. But as long
as it exists, Achebe is not averse to using English, though it is a foreign language. He does not see any
"sterility" (Okpewho, 2003,p.62) in expressingAfrican experience through English language. What he
does see, as mentioned in "The African Writer and the English Langtage", "... is a new voice coming
out ofAfrica, speaking ofAfrican experience in a worldwide language" (okpewho, 2003,p.62).

Achebe's studied willingness to accommodate himself to the newly-emerged colonial situation and make
the most of a bad bargain is also, mutatis mutandis, traceable in his reluctance to treat the Ibo culture in
Things Fall Apart (1962) as a sacred cow despite his pronounced nationalist outlook. While shoring up
the Ibo past in Things Fall Apart (1962), Achebe is not just dabbling in the romantic porhayal of an
unsullied past in the vein of earlier negritude movement. A critic's eye in him is always wide awake to
the intemal disorder of his own community. In The Wretched of the Earth (lg6i),FrantzFanon echoes
the same concem -

We must not therefore be content with delving into the past of a people in order to find coherent
elements which will counteract colonialism's attempts to falsifu and harm. We must work and
fight. .. A national culture is not a folklore, not an abstract populism that believes it can discover
the people's true nature... Cr. 188)

That the Ibo past and African past for that matter, in a wider context, is not made up of only coherent
elements is made quite evident inThings Fall Apart (1962). Although in the portrayat of nis Rftican past,
there is a corresponding sympathetic response on the part ofAchebe. Throughout the text there is a
sizeable amount of incidents and events which are designed to cnticizethe shortcomings of the Ibo past
and its deeply inculcated socio-cultural mores. The inhuman treatment of the people suffering from the
disease in the stomach and being considered as a moral taboo, the throwing away of the newly bom twin
children on the same ground, the killing of Ikemefuna, an innocent boy turned into a sacrificial beast
through the inexorable decree of the moral code of the society - these are some among many other seamy
sides worthy of criticism in an otherwise heavily entrenched Ibo society as portrayed in the text. The
upshot is a growing disgruntled element inside the society as represented by Nwoye.

So Achebe's porhayal of his past and kadition is not one of mawkish sentimentality. On the contrary his
role can best be seen as a critic of the society who, while celebrating his identity and culture, can, at the
same time, stand aside and criticize his own faults and thus enable himself and his society to learn from
the past and proceed further to build up a better future. Seen in this light, in Things Fall Apart (tg6}),
Okonkwo's uncritical championing of his own past and tradition oblivious of other possibilities, his
braggadocio in following his own rules, his extreme intolerance of contrary viewpoints - all these can be
read as containing Achebe's foreboding about the possible dangers inherent in the nationalist sentiment
which, I hasten to add, is not to say that Achebe is unilaterally criticizing Okonkwo for this, or that
Achebe is minatory against all nationalist impulse. Rather, Achebe has all the sympathy for his
(nationalist) hero and he is a staunch supporter of nationalist movement as I have discusied ih"." r*o
points earlier in this paper. What I am contending in the paper and what I believe to be Achebe,s drift of
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mind in the por6ayal of Okonkwo's character rn Things Fall Apart (1962) is that in spite of having a

nationalist bias Achebe has warned against a too simplistic and narrow view of nationalism exclusive of
other possibilities which might culminate in a tragic consequence for the natives as in the case of
Okonkwo inThings Fall Apart (1962).
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Journey from Fragmented Identity towards Creative
Schizophrenia through Language in Ralph Ellison's

Invisible Man

Sonika Islam 1

All cultures are involved in one another: none is single and pure, all are hybrid, heterogeneous, extraordinarily
differentiated, and unmonolithic (Said 1994, xxv).

The alienating process which initially served to relegate the post-colonial world to the 'margin' turned upon itself
and acted to push that world through a kind of mental barriers into a position from which all experience could be
viewed as uncentred, pluralistic, and multifarious. Marginality thus became an unprecedented source of creative

(Ashcroft , Grif fi n and Tiffr 
^ 
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Abstract: This paper will try to show how language becomes tool for any person who
is searchingfor his/her identity. This paper reads closely Ralph Ellisonb Invisible Man
(1952) where a protagonist tries to find one whole identity when in reality he has got
multi-faceted identity. The narrator of the novel is an African American young man who

faces identity crisis when he sees neither the African-American leaders nor the
Ameican leaders are true to what they preach and say in public. Being a victim of
imperial power of white American stereotypes, the narrator constantly seeks refuge in
language and in the end he comes to terms with his inner madness when he decides to
be a writer to tell the stories of people like him who searches for identity. In my paper,
I have tried to explore why and how the narrator uses language as a facet of his
identity. My paper mainly depends on the theory of "creative schizophrenia," a term
that Simon Gikandi uses to describe Caribbean writers who finds creative inspiration
in their schizophrenic reality of multi-cultural, multi-linguistic aild multi-faceted
identity. This paper concludes in showing how the African-Americqn protagonist stops

fearing hisfragmented identity and rather uses it as a creative source to be awriter and
thus celebrates his multi-faceted identity.

Keywords: Ianguage, identity, black, white, speech, black nationality, creative
schizophrenia

Ralph Ellison uses language to depict the progress of his protagonist with a fragmented identity from a
sensitive and naive being towards a maturity to reconciliation with his heterogeneous identity in his
bildungsroman Invisible Man (1965). The nameless protagonist who introduces himself to readers as
Invisible Man, is a grandson of slave grandparents. Ellison narrates the novel about this young man in
the context of post-emancipation period in 1930s America when African-American people were
struggling for individual identity. The protagonist, being ajunior student in a college founded by great
Black Nationalist educator T. Booker Washington but govemed by colonial black mimic men aqd white
trustees, becomes a product of his ambivalent ideology. Through Invisible Man (1965), Ellison brings
out the issues of complexity of nationalism of African-Americans and their struggles to construct
individual black identity by fighting against the stereotypical African-American images. This paper will

1 Lecturer, English Department, Eastern University
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show how in spite ofthe linguistic alienation created by homelessness and hybridity, the protagonist of
the novel attempts to use his "creative schizophrenia" (Gikandi 1992, ll) to express his thoughts.
"Creative Schizophrenia" is a term that Simon Gikandi uses to refer to Caribbean writers. Gikandi
explains the term saying:

The writer who operates in the space between cultural traditions draws inventive energies from
'creative schizophrenia': speaking an androgl,nous idiom, this writer does not have to choose
between self and community, between private discourse and a national language, or even
between the subjective experience and historical traditions. (l 1)

The Caribbean writers find their creative forces from multiculturalism, multi-linguistic approach which
they have gained through experiences for hundreds of years. Instead of regretting their fragmented
English they celebrate it. Thus, Gikandi says, though Caribbean writers have a lost past, and a

dominated, colonized experience; they celebrate their fragmented, schizophrenic identity as a whole
through crafting literature. Though the novel this paper is exploring is based on an African-American
protagonist's struggle to claim his identity, I have seen how creative schizophrenia works on any
individual mind when he has a multi-faceted identity. And through this light I have read the protagonist's
struggle to find his identity through language.

Sense of alienation with one's language due to hybridity and homelessness

Hybridity and homelessness in Ellison's protagonist create a sense of alienation with his language. Being
a descendent of African slaves he was already a hybrid character with mixture of long lost African
inheritance and American culture as well as homeless due to his separation from the mother country in
Africa. Further hybridity and homelessness occurs when he takes the colonial education in college. Since
white Trustees mostly fund the college, it cannot free itself from the influence of White colonial
education that teaches him to treat his black community with a condescending approach. The narrator of
the novel learns to look down upon his own race and tries hard to suppress his laughter at the native song
of Trueblood that seems like anima voice to him. He even looks at his own community as Other, being
conscious about not to be late at appointments like "coloured people" (Ellison 1965,134). This reminds
one how even Nelson Mandela, one of the greatest leaders of Africa became prey to the colonial
education. In his autobiography, Mandela reminiscences, "While I would not have considered fighting
the political system of the white man, I was quite prepared to rebel against the social system of my own

[...] for it was the education [...] that had caused me to reject [some] traditional norms" (Mandela 1995,

64). Then, even though the protagonist knows good English he cannot use it as he wishes. When he says

"social equality" instead of "social responsibility" (Ellison 1965,30), he has to amend the mistake by a
white man's warning. And when he fails to learn to tell lies to whites he is expelled from the university,
the only place with which he used to feel a sense of belonging. He ponders: "Here within the quiet
greenness, I possessed the only identity I have ever known, and I was losing it. In this brief moment of
passage I became aware of the connection between these lawns and buildings and my hopes and dreams"
(Ellison 1965, 84). Moreover, the Black President of the college, Dr. Bledsoe chastises the narrator to
introduce Trueblood Dr. Norton, as Trueblood by impregnating his own daughter has disgraced the
whole Black community. The narrator experiences complete alienation when Dr. Bledsoe expels him
from the college and sends him away to North. There, in North not only the white people neglect him but
also the Northern black people disrespect him. One Northern black woman humiliates him for throwing
garbage in the dustbin in front of her house by calling him "southern nigger" (Ellison 1965, 134). Being
thus isolated from everything that he was accustomed to he decides that he will not speak in the 'sguthern
ways" (Ellison 1965, 135) now that he is in North as he is afraid of being teased. Hence, he feels the
linguistic alienation as he cannot use the language to express what he wants but what other people want.
In The Empire Writes Back Theory and Practice in Post-Colonial Literatures Bill Ashcroft, Gareth
Griffrths, and Helen Tiffrn say that:
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A valid and active ."n.. of Jf -ay have been eroded by dislocation resulting from migration,
the experiences ofenslavement, transportation, or 'voluntary'removal for indentured labour. Or
it may have destroyed by cultural denigration, the conscious and unconscious oppression ofthe
indigenous personality and culture by supposedly superior racial or cultural mode. (9)

This complete destruction of the narrator makes him paranoid and he starts seeing Dr. Bledsoe
everywhere. He even starts hearing voice inside his head. And as language gives meaning to one's
expression of his existence the more he hears voices the more he makes his speeches. His act of making
speeches reveals the repressed desire for articulating his own judgment.

Use of language to create an African-American Black identity
Gradually, deep under his consciousness, the protagonist thus tries to use language to create his identity.
But the task seems difficult for the narrator as he is confused which English he should adopt to
emphasise his identity. When Achebe and Ngugi are debating about whether to use English, the
coloniser's language or to use the native language, George Lamming points out the crucial position of
Caribbean English in his article "The Occasion of Speaking." Lamming says that unlike the West
Indians, Africa 'has never been wholly severed from the cradle of continuous culture and tradition"
(Lamming 2003, l5). He also adds that there than complete dependence on the colonizer's language
West Indians has no other options. The position of language ofAfrican-Americans is the same as that of
West Indians. While Joseph Conrad does not give any language to the Black characters in his novel
Heart of Darhtess (1988) other than certain groans and phrases, Ellison portrays his black characters
with profound language while his white characters barely speak. The only traces from African identity
left withAfrican- Americans are the use of oral tradition and music in language.

Dr. Norton's fascination with Trueblood's narration in lofty language reminds one of the oral tradition of
story-telling in African tribes. The protagonist admits that Trueblood was "well-liked [...] as one who
told the old stories with a sense of humour and a magic that made them come alive" ( Ellison 1965,42)
proving Edward Kamau Braithwait's claim that native languages of West Indians have come "from an
oral tradition" (Braithwaite 2003b, 311). Later the grand narrative style of Dr. Homer's speech also
shows the African tradition. The narrator feels at awe while listening to the majestic narrative of Homer
A. Barbee's speech. The 'trse of words and images and the inflexion of voices to effect different tones"
(O'Thiongo 1994, l0) ornaments Rev. Barbee's speech. Sometimes he just moaned, sometimes he spoke
in high pitch and sometimes he remained silent; using silence as another ornament for the language of
his speech.

When the protagonist tries to make contact with people while giving the speech to stop evicting the old
Black couple, he unconsciously follows the oral tradition of making a contact with the audience. Edward
Kamau Braithwaite says in his essay 'Nation Langaage" that, "The oral tradition on the other hand
demands not only the griot but also the audience to complete the community: the noise and sounds that
the maker makes are responded to by the audience and are returned to him" (Braithwaite 2003b,312).
So when the narrator finds that his speech makes some impact on the crowd, he finally gets assured that
language as an oral speech does make him heard and acknowledged even if in a subtle way. The narrator
who is so sensitive about finding the answer of what is his true identity clings more passionately to jazz
music and incorporates it in his speech. Jazzmusic seems to be the only genre for him that has succeeded
in breaking the binary line between white and blacks.

Braithwaite too shows a connection between language and jazz music in his essay "Jazz and the West
Indian Novel" saying that o'many folk form, and those passages on West Indian (and other) literary works
that grapple most closely with folk forms and folk experiences, contain elements of improvisation"
(Braithwaite 2003a,327) drawng from the characteristics of jazz music. Thtts, jazz music influences the
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protagonist in his use of language. In the eviction event his "Speech is energized by its tempo and
rhythm, its dramatic repetition (not only 'Yes, yes, yes?'But also the building momentum of the ironic
phrase'law-abiding') and [...] internal rhymes like'turning the other cheek every day of the week"
(Hanlon 2005,93). Rev. Barbee too uses internal rhyme and dissonance such as "streak down the cheek
of that coal-black sky" (Ellison 1965, 108) to add music in his speech. Thus, we see how the protagonist
is trying search his identity not only through language but also through reclaiming the hadition of Jazz

music.

Whites being the imperial power control language

Throughout the novel, we see a debate on how to articulate one's experience of being and how it always
leads to confront the whites or forgetting the history of slavery. When the narrator uses his Standard
English to unite Blacks and Whites, Ras used his broken English to confront Whites. The narrator's
physical confrontation with Ras can be read as a metaphorical confrontation betwOen his educated
English and Ras's broken English. Though, apparently it seems that even with broken English which is
a mixture of bothAmerican andAfrican English, Ras has won the confrontation defeating the narrator's
educated language; critically looking at the situation it can be observed that ultimately language of
colored people is always controlled by the whites. When in college, he was required to tell lies only to
Whites but not to Blacks, and in Brotherhood, he was taught to lie to Blacks in order to create a
disillusion about the possibility of the unison between whites and blacks.

To note further about the oppression of Black people's language it can be mentioned how though the

speech given by the protagonist gets applauses as much as the speech by Rev. Barbee got, still the leaders

who abide by the white ideology tell him to be more scientific. This shows that since lay men do not
understand the literature orjargons ofthe political discourse; giving a scientific speech will hide the true
expression of Black oppression by whites. Moreover, though speech on behalf of Brotherhood arouses

the public still it does not take part in the Black Nationalist movement allowing Ras to take the lead of
the movement which however ends up in creating aracial riot. Brotherhood seems to be saying that no
matter how eloquent the Blacks are in their language, they are always degraded and whites will not
regard Black people's speech as important enough to take actions.

Not only is the speech by the protagonist but also that of Ras is oppressed by whites. Ras remains

unaware of the imperial scheme behind the race riot. The protagonist tries to make Ras realize that
"whites will use 'the death, and sorrow and defeat into propaganda" with the old theme of "catch a nigger
by a nigger" (Ellison 1965,449) but fails. Thus, neither the educated language of the protagonist nor the

broken English used by nationalist leader Ras can escape the oppression of white. This shows Said's

criticism that "no one writing, thinking, or acing on the Orient could do so without taking account of the

limitations on thought and action imposed by Orientalism" (Said 1994,3).

New English without creativity
However, it is not only the imperial power but also the colonized people themselves who are destroying
the aesthetic creativity of their language that is destroying the language in the process of trying to
establish a monolithic identity through language. Both Mary and Ras use the language which "may be in
English: but often it is an English which is like a howl, or a shout or a machine gun or the wind or a wave.
It is also like the blues. And sometimes it is English and African at the same time" (Braithwaite 2003b,
3ll). Also both of them use this new English mostly to stir up the young population towards the Black
Nationalist movement. Mary a good natured woman constantly asks the protagonist about the need of
"leadership" and "responsibility" (Ellison 1965,209). Similarly, Ras, a fundamental Black Nationalist
leader, uses language to bring the past oppression alive saying "the good women he tell the black manh
is a rapist and keep them locked up and ignorant while he makes the black mahn a race of bahstards"
(Ellison 301). He also echoes the observation about the western discourse of orientalism through
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literature made by Said in Orientslism saying

I ahm no black educated fool who t'inks everything between black and white malrn can be settled
with some blahsted lies in some bloody books written by the white mahn in the frst place. It's
three hundred years of black blood to build this white mahn's civilization and wahnt be wiped out
in a minute. (Ellison 1965, 303)

Ras finds no meaning in his act and exclaims at Clifford calling him"crary" saying: "You think I'm
crazy just c'ase I speak bah English? Hell, it ain't my mama tongue, mahn, I'mAfrican" (Ellison 1965,
301).

However, Derek Walcott criticizes such use of one's language only to retell the past and accusing the
oppressor. Walcott says that "This self-torture rises when the poet also sees history as language, when he
limits his memory to the suffering of the villain. Their admirable wish to honour the degraded ancestor
limits their language to phonetic pain, the groans of suffering, the curse of revenge" (Walcott 1974,371).
Thus, though the speech in broken English brings huge support from the Blacks it only leads in the end
towards the race riot where more Blacks are killed. Therefore, it also reflects that language when only
limited to take revenge brings its own destruction.

Celebration of the fragmented identity
It is only after accepting his invisibility, the fact that he does not possess any particular identity, that the
protagonist has the epiphany that it is possible to live with his fragmented identity. More intriguing fact
is the narrator wants to write down his autobiography to tell his journey from being an invisible man
towards being an author who uses language to craft his identity. He realizes that "life is divided and that
only in division is there true health" (Ellison 1965, 464) and so he writes from "the need to reaffrrm all
of [...] the whole unhappy territory and all the things loved and unlovable in it, for all of it is part of
[him]" (Ellison 1965,465). Hence, the protagonist becomes mature to identifz his creative schizophrenia
to write down the experiences of broken identity. Like Derek Walcott who says the tribal destruction is
not the ending but the beginning of a new Adamic World, the protagonist too see his ending as beginning.
Moreover, like Derek Walcott the protagonist too celebrates the "groaning and soldering of two great
world" (Walcott 1974,374) and says that

I denounce because though implicated and partially responsible, I have been hurt to the point of
abysmal pain, hurt to the point of invisibility. And I defend because in spite of all I find that I
love. In order to get some of it down I have to love. I sell you no phony forgiveness, I'm a
desperate man- but too much of your life will be lost, its meaning lost, unless you approach it as

much through love as through hate. So, I approach it through division. So I denounce and I
defend and I hate and I love" (Ellisot 1965,467).

Therefore, we can say that finally the protagonist has come to terms with his fragmented identity in the
society and resolves on using "creating schizophrenia" to serye the responsibilities towards his
community believing that "even an invisible man has a socially responsible role to play (Ellison 1965,
468). He seems to be the Adamic Man of Walcott who wants to create a society where everyone is
"American, whether black or white" (Ellison 1965, 386) with the slogan "let man keep his many parts
and you'll have no brant states" @llison 1965,465). e

Conclusion
Ralph Ellison though the narrative style of his novel Invisible Man shows that there is nothing to be
frustrated about one's fragmented identity as it is this fragmentation that makes himlher unique and
delivers the creative energy to produce something dynamic. The protagonist of the novel journeys
through the vessel of language from his alienated fragmentation towards a healthy being with 'creative
schizophrenia.'
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Annex Between Social capital and participation for
Collective Action: A Casb Study of Muuirgano,s

Self-Help Saving Group System

Ahmed Farzanal and Tania Hossain2

Abstract: This study is an attempt to provide a contextual analysis of the processes that
link social capital and participation and examine how the processes that link the two
are acting as enabling or constrainingfactors for collective action within the context of
Kenya Slum Dwellers International's (Muungano) setf-help saving groups system in
three urban poor communities, Korogocho, Mathareand Mukuru.Th," *rin conclusion
of the study is: Capable agency is the missing ingredient that determines how and if
existing stoclcs ofsocial capital will be harnessed and activatedfor collective actioi.
This was a qualitative based case study that employed intertiews (31) andfocus group
discussions (7), researcher's personal observations and inductions in the fieli, aid
questionnaires (45), forfacilitation of better quality interviews.

Keywords: social capital, participation, colective action, saving groups,
self-help, development

Introduction
The concept of 'social capital'predominantly understood by development practitioners as .features of
social organization such as networks, norms and social trust that facilitate coordination and cooperation
for mutual benefit'(Putnam 1995:67),has been present as early as 1993 and has been actively adopted
by international institutions and govemments. It is the renewed interest of the World Bank in social
capital over the past decade due to its empirically evidenced link to poverty reduction, which has
manifested at the operational level through participatory approaches to development that forms the basis
for the study's concern with the processes that link participation and social capital. Since, participatory
development over the past decade has increasingly taken the shape of Community Driven Development
(CDD), examples of which include micro- credit and saving goups (SGs) (Vajja and White 200g), the
study's focus is slum Dweller's International's saving goups in Nairobi,s urban slums.

The importance that the study places on the empirical and theoretical analysis of the link between social
capital and participation is understood through the mechanism of collective action (CA),which takes into
account the function of the link in both the economic and political performance of communities, through
a sociological perspective. The central objective of the study is thus based on understanding the
processes through which social capital and participation influence each other to enable or hinder CA
within the context of three poor urban communities in Nairobi's informal settlements- Korogocho,
Mathare and Mukuru, making it a country-based case study.

Analyzing the processes that link participation and social capital within variegated contexts provides
numerous insights into the design of participation methodologies and opportuniiies for them to perform
better. Numerous studies (Mosse 2001; Mosse 2006;Yajjaand White 2008; Morrow 1999; Small 2001;

I Freelance research consultant currently working with USAID's Agriculture Extension SupportActivity
2 Visiting Professor, English Department, Eastern University
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Schmid 2003; Turner 1999) point out that despite the efforts of development projects at integrating
participation, there were numerous oversights or missed opportunities where the project and community
could have benefited from variations to the participatory tools used. These studies also stress that any

social capital sensitive participatory tool is by defrnition context specific. Contextual case studies thus

have wider implications for designing participatory methodologies that enable utilization and creation of
social capital that enable collective action. Hence, the study aims to inform the design of future
participatory methods by identif,ing both enabling and constraining factors through which the link
between participation and social capital is strengthened to enable collective action.

Literature Review: Theories of Collective Action Linking Participation and Social Capital

The study is concemed with SC from a collective action (CA) perspective which assumes that
communities which possess large stocks of SC are able to engage in mutually beneficial cooperation
necessary for sustainable development projects for general community welfare encompassing the social,

cultural, economic and political aspects (Krishna 2002; Meinzen-Dick, Raju and Gulati 2002; Uphoff
and Wijayaratna 2000). However, a distinction should be made between the first generation and second-
generation theories of CA, which reflects the distinction between structural and cognitive forms of SC

respectively.

The first generation of CA theories places emphasis on the function of networks or structural elements

of SC in generating cognitive elements of SC. Thus SC is defined as: 'the aggregate of potential
resources which are linked to the possession of a durable nefwork of more or less institutionalized
relationships of mutual acquaintance or recognition"- in other words, to membership in a group. The

approach highlights the network aspects of SC, based on observable and extrinsic, roles, rules,

precedents and procedures. Scholars in this camp include Bourdieu (1980, 1983/1986), Lin (1982),

Coleman (1988, 1999), Flap (1991, 2001), Burt (1992), Putnam (1993,1995,2000) and Erickson (1995,
1996). For these scholars, cognitive forms of SC- individual preferences, dispositions, norms and

attitudes such as trust, reciprocity, concern for others, willingrress to live by shared communal norms and

the punishment of those who don't, all are generated, activated and affected by repeated interactions and

social exchange that networks stimulate. They can only be assessed by linkages to the network (Warren

2008: 125), and thus, cognitive elements of SC such as trust, reciprocity, etc. are epiphenomenal to
structural elements of SC.

The first generation of CA theories places emphasis on the frrnction of networks or structural elements

of SC in generating cognitive elements of SC. Thus SC is defined as: 'the aggregate of potential
resources which are linked to the possession of a durable network of more or less institutionalized
relationships of mutual acquaintance or recognition"- in other words, to membership in a group. The

approach highlights the network aspects of SC, based on observable and extrinsic, roles, rules,

precedents and procedures. Scholars in this camp include Bourdieu (1980, 1983/1986), Lin (1982),

Coleman (l 988, 1999), Flap (1991, 2001), Burt (1992), Putnam (1993,1995,2000) and Erickson (1 995,

1996). For these scholars, cognitive forms of SC- individual preferences, dispositions, norms and

attitudes such as kust, reciprocity, concern for others, willingrress to live by shared communal norms and

the punishment of those who don't, all are generated, activated and affected by repeated interactions and

social exchange that networks stimulate. They can only be assessed by linkages to the network (Warren

2008: 125), and thus, cognitive elements of SC such as trust, reciprocity, etc. are epiphenomenal to

structural elements of SC.

The second-generation theories of CA however claim that structural elements of SC are epiphenomenal

to cognitive elements of SC. They place greater emphasis on cognitive elements of SC; such as the

inkinsic motivations or endogenous preferences of individuals, intrinsic mental processes and the

resulting norns, values, beliefs and attitudes. Scholars in this camp such as Loury (2000) and Glaeser,

Laibson and Sacerdote (2002) view the individual as being embedded in a complex network of informal
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affiliations- religious and linguistic groupings, members of extended families, neighborhoods and
localities, age groups, gender based groups, peer groups, and racial [in Loury's case1, which determine
how cognitive SC is generated and intemalized and thus affect not only the choice of participation or
non-participation in networks but also how one's position in a network is negotiated (structural SC)
(Louty 2000: 233). Hence, unlike the network approach or first generation theories of CA, the
second-generation theories of CA view cognitive/attitudinal elements of SC as being central or
immanent in the functioning of structural SC, and not vice versa.

The debate between the two camps frame the logical circularity of the definition of SC, or the complexity
involved in distinguishing between consequences and causes. Are cognitive forms of SC-'ro*,
/attitudes/beliefs-- exogenous sources and enhancers of social networks (structural SC) as the second
camp suggest? Or are they the consequences over time of the function of social networks (structural SC),
and can only be assessed by linkage to the network as proposed by network theorists? Normatively, in
addressing this dilemma, this study adopts a dynamic framework as opposed to static one, where one
variable cannot be a cause and effect simultaneously. Such rigid theoretical categoizations cannot
capture the complexity of all endogenous and exogenous motivations for cooperation.

As such, the study adopts the broad consensus that SC encompasses both the structural and
attitudinaVcognitive components. Structural in the context of this study refers to rules, precedents,
procedures that characterize networks as well as the wide variety of processes within the frame of
networks that contribute to CA (Uphoff 1999:218). Attitudinal or cognitive components derived from
the mental processes encompass the social attitudes, norms and beliefs that contribute to cooperative
behavior such as generalized, trust, reciprocity, tolerance, etc. that conkibute to CA(ibid.). The two
components of SC are intrinsically linked as structural SC or networks, composed of roles, rules,
precedents and procedures, although extrinsic and observable are ultimately derived from intrinsic
cognitive forms of sc, which are simultaneously affected by structural SC.

Methodology

The study is a context specific case study field research with a qualitative focus in three poor urban
communities in Nairobi - Mukuru, Korogocho and Mathare. Since the two core concepts being studied-
"social capital" and 'participation" are conceptualized within this study as fluid pro""rr", ra=ther than
rigid categories with variables, a qualitative data collection and analysis was befterlustified. In addition,
the study's concem with interaction patterns between the two concepts could only be understood
qualitatively, as it is based on what is subjectively observed by the researcher in the sfecific context of
the researched communities and the irrespective subjective interpretation of the processes. Any attempts
to categorize the variegated and dynamic nature of the processes into quantitative variables would risk
misrepresentation, or loss of meaning. The context specific nature of the research also implied that the
nature ofprocesses is unique to the context in which they exist, and hence need for a qualitatively based
study as the categories and variables that may have been used in previous qualitative researches may
oversimplifiz or force artificial categories.

The methods of data collection used were interviews (3 l) and focus group discussions (7).Researcher,s
personal observations and inductions in the field were also a vital part of the qualitative data collection
process. The research employed questionnaires too (45), for facilitation of better quality interviews.

Findings and Interpretation

The core of Muungano'sstrategy at the community level is the establishment of bottom-up SGs. There
maj' be one or many such SGs in any informal settlement. Individuals and families, predominantly
women are participants. The SGs practice arrange of activities that include table-banking,
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merry-go-rounds, social activities such as caring for disabled and autistic children, educating and

counseling rape and HIV victims, voluntary cleaning up activities and advocacy work. This is

Muungano's foundational step towards producing binding SC characterized by strong ties of trust,

confidence and reciprocity between members of SGs. The whole approach is an attempt to break away
from the hegemonic knowledge production by professionals and make communities at the center of
knowledge production, improving their organizational, managerial and planning capacities. Thus, other

forms of SC generated at this level include, community capacity and skill in mobilizing, organizing,
planning, negotiating, networking, resolving disputes, presenting proposals and budgeting in addition to

cognitive forms of binding SC such as bonds of tmst and cooperation. In order to understand the

processes that link social capital and participation within the SG level, the study objective attempted to

understand what are community motivations for participation in SGs, and how these motivations are

realized through mobilized or tapped SC that lead to CA.

Motivation for Participation in Saving Groups

In addressing how the community conceptualized the role of participation in SGs, two distinct categories

emerged from the interviewees as motives or incentives for participation. One category was SG

representatives who associated participation in SGs with "access to resources" specifically "livelihood
security". The second category were SG representatives who in addition to "livelihood security"
associated participation to communitarian and altruistic purposes related to CA. The next section

attempts to analyze these two categories.

Participation as means of Livelihood Security

Unanimously, 'access to resources'was associated with 'livelihood security'by representatives of the 45

SGs interviewed through Savings and Loans (S&L). S&L was the foundational activity of every SG in
the form of revolving funds, merry-go-rounds, table-banking, internal loaning, etc.

While the Livelihood Security (LS) approach has evolved from Sen's (1981) theory ofen title ment to a

broader concept of Household Livelihood Security (HSL), there are still many diverging definitions of
HSL but most derive from the work of Chambers and Conway (1992). According to them, a livelihood
"comprises the capabilities, assets (stores, resources, claims, and access) and activities required for a
means of living; a livelihood is sustainable which can cope with and recover from stress and shocks,

maintain or enhance its capabilities and assets, and provide sustainable livelihood opportunities for the

next generation". Keeping this definition as a frame of reference, the study analyzed the sample

community's understanding of LS, and how LS was a key motivation for participation in SGs through

S&L.

Table (1.1), "saving Group Finances and Projects", shows the various SGs and the sort of income

generating projects they run through their Savings and Loans (S&L) component. N/A indicates that the

group does not have any active projects and its main activity is Saving and Loans

(S&L).Somerepresentativesofthe SGs declined to state their amount of savings or could not provide an

accurate estimate, hence their savings are not indicated. From an analysis of table 1.1, it could be

inducted that SG group members use S&L to access income and assets to meet socio-economic needs

such as food, nutrition, education, health facilities, shelter, water,sanitation, and secure tenure, making

S&L a fundamental component of participation in SGs.

It can then be concluded that members of SGs associate participation through S&L, as a means to secure

LS, and thus motivation for participation. In sunmary the various aspects of LS that S&L facilitates as

reiterated by the participants were: securing temre; investment forbetter housing; investment for
income generating start- ups like biogas centers, bio-centers, jewelry making, juakali, kiosks, soap

making and selling, to accessing loans for entrepreneurial training programs such as film production,
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graphic designing, hair-dressing, and generally to have some sort of back up plan when one is unable to
pay school fees for their child in a particular term, or unable to afford medical service in a particular
month, or unable to afford their rent or basic living expenses due to some form of emergency at a certain
time.

Table 1.1: Saving Group Finances and Projects

MUKURU KWA RUBEN SAVING S.H.G

rnrlUf Xt WOttttil S.H.e

HOUSE OF GOD PMYER

uonruiruG orw

MUKURU YOUTH EMPOERMENI

MUUNGANOWA BONDENI

GOSPTI STRETCHERS PERTORMING ARTIST

RAUKA YOUTH GROUP

iauoin ruliiiieriolip

uir ooAr'ilzniox

RIVERSIDE SELF YOUTH GROUP

UPGMNDING SISTER'S SELF HELP GROUP

IOSOXO STLT HELPGROUP

SIXTEEN PtUS SELF HEtP GROUP

KAHAWA sowETo iiiinuLm enbui

25000

,i2oo-^--"--'---'iffi
RENTING HOUSE

N/A

RUN SCHOOL FOR HOMETESSAND ABANDONED CHILDREN

BEADWORISOAP MAKING.

GARBAGE CoLLECTON,ARI FRESH UFE T0|LET,PoUTRY KEEPTNG

KATANT GREEN FtELD,SANTAT|oN BLoCIWATER pRoJECt H0USE

FARMING,GMPHICS AND DESIGN,PHOTOGRAPHING

SENSIZATION,GARBAGE COLLECTION,DRUGS ABUSE CAMPAING,SI

GARBAGE COLLECTION

WATER AND SANITATION AWERNESS,COMMUNITY MOBILIZATIOI\

GARBAGE COLLECTION,WASTE MANAGEMENT

VIDEO EDITORS,GMPHIC DESIGN,WEB DISGNS,PHOTOGRAPHER

FARMTNGiCAR WASH

FEEDING PROGAMME

BUYING SUFURIAS

THEAIRE,ENTERTINMENT,P.A FOR HIRE

RENTAL H0USE GREEN,H0USE pRoJECr(MUKURU)

PLOT BUYING

WATER/SANTATION/HALL

MISSING

MAKING WASHING SOAP/KITCHEN GARDEN

BIOTENTRE,HOUSE FOR RENT MPESA

BIOTENTRE,WATER KIOSIHOUSES

BIOTENTRE,WATER

BIOGAS ENTERGY,MT]AL WORK

N/A

N/A

FITM TMINING,HLM PRODUCNONGMPH16 DESIGNA,PHOTOGR/

WOMEN EMPOWERMENT,G.B.V,PEACE AMONG WOMEN

NA/

SMALLSACLE BUSINESS

COMMUNITY CtfANUPS,MOBI LIZATION

MENTERSHIP OF YOUNG GIRL

FOODVENDING

87755

600000

20000

0

30000

2m00

12450 N/A

N/A

N/A

BEADING

700000

104m00

45000

MUIlooD 7000

50000

YOUTH BUNGE

msARANrliiNti

WAMAMA SOWTTO WOMEN GROUP

DOGORETII DRAMA YOUTH ASSOCIATION

boLr cousr

ABAGUSII NAIROBI UNITY

1s000

2s000

2m00

2s000.9

MULTVISION S.H.G 180000

THE PAMOJAOPEN S.H.G 1m000

.NUlulgllgRT9l-091"_
SOWETO HIGHRISE S.H.G

20000

400000

JASHO LETU 100000

MWANZO MPYA

pilun'- -
15000

entwi(immiLvirizolw 500000

ml{rrffi 
1g sAVr NG! scHEur

DAGOREIT FILM ASSOCATION

2s000

YOUNG WOMEN INICIATIVE

NEEMA

cLriuooi.e
393972

BEAUTIFUL BEGINNING SELF HELP 6ROUP

1000'' 
13000 -*-

H-TOWN ETEGANT LADIES 22cf0

iooooMAHIIM FOOD VENDORS

Participation for Collective Action

The study also encountered SGs whose motivations for participating in SGs was not purely for the
members'LS but also had varying degrees of altruism, represented through SG projects that were not for
self-interested income generation but for communitarian purposes. There are a few examples:
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H-Town Elegant Ladies is a young
women's based group, started it 2014 Io
address high rates ofgender-based violence
(GBV) in Huruma in Mathare through
creating more awareness of GBV amongst
women in their community.

The interviewee was the founder of the
group

"Kasarani Friends" an all-women's Saving
Group began in2014 initially for individual
income generating projects but gradually
evolved to a more communitarian role.

"House of God" is a all-women Saving

Group run by Lisa Wanjiru. the interviewee

"As we grevtt up, gender basedviolence has been away of
lift among young w omen, but we as h-town we would like
to change this beliefand help reduce cases ofrape and
violence women. H-town is the leading model within
Huruma in curbing incidences of sexual violence against
young women.In fact, some members of this group have
been sponsored to attend specialized courses such as

driving, home economics, and mentorship among
others. "

"Three of my friends took the initiative to begin the
group, and back then our main purpose was to sustain
our livelihoods through table-banking and gradually as

our membership increased with every new member
inviting in friends from their individual netyvorl<s, we

ventured into S&L. But as we grew as a group, we felt
obligatedtowards our communityb suffering. We have all
been through what they were experiencing and having
oyercome our suffering, andfeeling empowered now, we

felt obligated toward our community. We wanted to
address the problem ofdrug addiction and particularly of
changaa, create rnore awareness of HIV and offer
counseling to HIV/Aids victims. We thought of what we
could do with the little skills, lotowledge and resources
we had and counseling, sharing with others some good
thoughts, some good words, reaching out to them was
already so much that we could do. We have also been

very consistent in maintaining a monthly fund to
contribute towards food needs of the elderly in our
community who cqnnot work or affordfood."

"We started our group by saving Ksh l0 weekly with
Muungano, until it reached 200,000. We wanted to ensure
that we would always have afinancial backing in times of
need. But then the treasurer and chairman ofour group
stole the whole amount. But now we have restarted our
group on a new footing, keeping track of all our savings
more carefully, and ensuring all members are involved

fully in all decisions pertaining our savings. I felt the
need to start this school for homeless and abandoned
children becauselfelt the need to help the children ofmy
community, I couldn't just leaye them out there! I picked
them up from that dustbin. I wonder if you can see

that dustbin? (She asl<s with a look of concern, while
pointing at the dumpsite just outside the school). Most of
them are not even paying. For so many of thqse children,
I provide their food and unifurm. I have even counseled
and continue ,o 4o s6for many of their parents, who have
refused to take their responsibility because of drug
addiction."
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These accounts suggest that although the initial motivation for people to cooperate may be selfish
self-interest in terms of securing their own livelihoods, this selfish self- interest often evolves towards a
concern for the community, and subsequent actions to address the needs of the community. These SGs
were vital examples of success of SGs leading to positive instrumental outcomes for the community as
a whole.

How does Social Capital Influence and how is it Influenced for Collective Action?
It was important to understand the cognitive process related to how self-interest evolves to
communal-interest and why it occurred in some SGs and not others. Was it the function of rules, roles,
precedents and processes related to networks? Or was it because some individuals possess certain
inhinsic qualities that make them more altruistic and pro-active towards the needs of their community
than the rest of the community, and thus more prone to participate in networks for communitarian
purposes. The function of roles, rules, precedents and processes related to networks is important to
understand how participation in SGs is facilitating communal and altruistic concerns and actions. But the
answer clearly goes beyond the explanation of the function of networks as not all members of savings
groups and not all SGs evolve to become communitarian or altruistic or engaged in addressing the needs
of the community. Thus, the research attempted to compare and contrast the elements of coirmunal or
altruistic SGs and SGs functioning for the sole purpose of their member,s LS needs.

The study thus attempted to access whether the amount ofcash savingsofa SG could be used to predict
the likelihood of whether a SG had the potential for altruistic or communitarian action. In this case, the
amount of saving of respective SGs was viewed as a proxy indicator for the success of SGs in terms of
fulfilling its role of guaranteeing LS for its members through the processes of effective organization,
consistency and responsibility of members following the rules of the SGs, proper record kJeping and
effective leadership. While it is difficult to measure the outcome of these processes in termi of how
successful they are in guaranteeing LS, amount of group saving as an outcome of these processes is a
good measurable proxy indicator. Amongst the 45 group representatives documented only i t stated their
group savings (see table 1.1), the rest ofthe representatives claimed to not know or did not have any
savings. Amongst the groups with the highest savings, none ofthem had an altruistic component to the
activities of their SGs. All their core activities were related to sustaining individual livelihoods and
needs, astable 1.1 indicates. This can be compared with the groups whose core activities included
altruistic projects geared to address community needs, whose savings were zero, or below Ksh 20000. It
can thus be inferred that the amount of savings or how successful the SG is does not affect a groups
decisions to include altruistic projects within its core activities. If anything, it was the groups with the
lowest savings or financial security that tended to be more altruistic u""ordirg the data.-In addition, all
the 11 interviewees located in Mukuru stated that large amount of group savings added to the possibility
off undsbeing stolen or mismanaged, and thus ultimately the group disbanding. For example,
interviewee 7 stated, "The problem arose when our savings increased. The treasurer and presidentfoind
it more profitable to eat our monq) than stick around with us.',

This finding raises several counter-arguments as pertaining the basic tenets of the neo-Tocquevillian
network theory. According to network theory as group functions evolve to become more effective, the
stock of SC increases within the group, and is then transferrable to the society or community within
which the group is embedded. However, what the evidence seems to suggest is that as group functions
evolve to become more effective, increasing stocks of both structural SC and cognitivJ Si leading to
increased group savings and higher investrnent projects, these SGs become more closed up and
self-interested. This confirms the argument by Small QOO2) that at the upper level of participation, SC .

building is likely to occur as a result of achievement, interaction, membership and group identity leading
to feelings of belonging, obligation and reciprocity. However, theproductive S-C produced can
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simultaneously result in perverse externalities where the strong cooperative norms generated at the

group level often result in exclusion of some social groups. For example there is a high registration fee

to gain membership in high functioning SGs with big investments and good savings. Not all sectors of
the slum population, especially the youth mostly unemployed or informally employed, who can afford

membership. One of the reasons stated by the youth representative of Korogocho for majority of the

youth not participating in SGs was high registration fees, and a regular weekly saving which is very

difficult for most youth to afford, as "most of them do not have a regular income. "Thus, freedom of
association inherently also implies the freedom to exclude, which in itself is not a social bad, as it enables

individuals and groups to under write their own identities and choose who to associate with, however, it
does contribute to various forms of negative externalities as will be explored further at the network level

of association.

However, it still remained to analyze what made some SGs altruistic as opposed to others. One

significant similarity between the altruistic SGs is the fact that all of them are either women or youth

groups, as opposed to being mixed groups. From accessing the livelihoods of the women who ran these

groups, there as one could be inferred why they felt the connection with their community and hence felt

a direct responsibility for their communities as stated by their accounts above. Most of these women ran

local informal businesses from the comfort of their houses, or from the street comers located within their

neighborhoods. They did not move out of theirneighbourhoods to find employment elsewhere, as maids

or factory workers. Their work was based within the informal settlements within which they were

located. For example, the forerunner of Kasarani Friends ran a poultry farm from the comfort of her

house. The forerunner of H-town ran a small kiosk within the neighbourhood. As such these women are

frequently interacting with the people in their community, which enabled them to extend their networks

within their neighbourhoods. These informal networks did not only provide them all the necessary news,

gossip, updates, information about opportunities, but also connected them intrinsically to the people of
their neighborhoods in such away thatplaces them as gatekeepers and powerful mobilizers.

The explanation for the differences between SGs who are cofllmunitarian and those that are formed

purely ior the purpose of members' LS re-positions the theoretical debate between network theory and

2nd generation of CA. While it may be induced from the illustrations of SGs that are purely based on LS

that rules, roles, processes and precedents ofnetworks facilitate access to resources, this access is clearly

limited to only the participants embedded within these networks. The 2nd generation theories of CA,

however give eminence to the function of individual personalities and social relations in relation to how

the roles, rules, processes and precedents of networks play out as illustrated by the altruistic SGs. It is
because of key individuals who not only possess altnristic and cooperative values, but who are also

strategic gatekeepers of informal networks and have community acceptance, who ampliff the stock of
resources within their respective SGs or formal networks and move the SGs beyond their self-interested

roles to more cortmunitarian functions, as illustrated by the leaders of H-Town, Kasarani Friends and

House of God. They act as agents who activate and mobilize dormant cooperative and alkuistic values

and attitudes through the structure ofrules, roles, processes and precedents that networks provide. They

are agents who facilitate organization of SGs that enable better and more effective CA to address the

needs of the community. This has an important implication for the success of participatory interventions

at the community or local level that seek to promote CA, in that even more important to the methodology

and process of these respective interventions that involve how networks are organized, is the presence of
pre-existing popular agency of or on behalf of the community.

Conclusion

In order to understand the processes that link participation and SC at the SG level, the study first

attempted to understand the motivation of the study communities' participation, and the vital link

between participation and SC was LS and more generally access to resources. Participation at the SG I
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evel served to guarantee LS or some form ofaccess to resource through SC mobilization as the study
evidenced and demonstrated. However, even though LS was the foundaiional motive forparticipating in
SGs, some SGs evolved to function beyond their individualistic LS needs to communitarian and
altruistic pu{poses as the study further evidenced. The important difference why some SGs evolved to
serve more communitarian purposes while others remained to serve their individualistic LS needs was
the process through which SC was mobilized in each respective scenario. The initial process for all SGs
through which participation affected SC to guarantee LS was the same. participationln SGs (structural
SC encompassing rules, roles, processes and precedents) meant that initial trust (attituiinal SC)
amongst SG members (e'g., saving together in a cornmon fund), facilitated greater risk taking (attitudinal
SC) (e.g. Investing together in housing projects), which facilitated knowleage strai-lng led to
development of further cognitive SC such as organizational, advocacy and mobiiization ,kittr. tt 

"development of these forms of attitudinal SC through participation (structural SC), situated the SGs at
advantageous positions to maximize their bargaining power to access cheaper loans or advocate for land
tenure, hence facilitating LS. What determined if and how these SGs evolved to become altruistic or to
move beyond addressing of individual LS needs to communitarian needs was the presence of agents who
could activate and mobilize dormant altruistic values (attitudinal SC) witfrin the SGs thiough the
structure ofrules, roles, processes and precedents (structural SC).

The conclusion reiterates the research findings ofAnirudh Krishna. In examining the link between SC
and CA in 69 village communities in Rajasthan and Madhya Pradesh, Krishna concluded that that
although the presence of SC is important, strategies that are capable of harnessing and directing it
towards higher outputs of CA is vital, as undirected SC might end up achieving nothiig more than a lot
of collective inputs (2002: 165). Thus capable agency is the missing ingredient to SC. Th; implication for
this conclusion on how participation influences SC at the SG levei foiboth individualistic LS needs and
the more altruistic communitarian needs for the success of participatory approaches to development at
the community level, is that even more important than the design of the tool and process of respective
interventions, is the presence of pre-existing popular and capable agency of or on behalf of the
community in order to address the broader communitarian needs collectively- cA.
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lnvolvement with Stakeholders and Sustainability:
Evidence from commercial Banks of Bangladesh

Nasreen Sultanal and Afroja Akter2

Abstract: sustainable development is increasingly measured to be a dynamic
approach; globally there is a need to evaluate organizational performanie from
economic, environmental and societal performance perspective. This paper tries to
investigate the relationship between market capitalization of the commercial banks
with contribution to the relevant stakeholders such as government, employees,
stockholders, society as well as in growth of thefirm itself. Hence, simple regission
model was used to analyze datafrom 30 conventional and non-conyentional private
commercial banks of Bangladesh from 2008 to 2014. From the analysis it-can be
infened that there is positive correlation between market capitalization qnd
contribution to stakeholders.

Keywords: Sustainability, Market Capitalization, Stakeholders

Introduction

Sustainable development (SD) is one of the vibrant concerns for today's world in measuring
advancement. A lot of unanswered questions remain in the area of sustainable development even though
sustainability performance evaluation receives broad attention from intemational organizations,
industrial enterprises, regulators, investors, creditors, employees, customers, and researcherr. fh" use of
performance indicators is a most effective way to evaluate sustainability performance, but design/
selection of sustainability performance indicators and their application wait io be explored at the banking
sector as different risk factors arises with the lapse of time. At present there are no effective performance
indicator systems and methodologies for measuring the sustainability performance. Most of the
commercial banks of Bangladesh are very much concerned about sustainability performance and those
banks have expenditure on sustainable practices like expenses on corporate social responsibility,
environmental and economic performance which have been reported by the banks. This study tries to
identif' to what extent market capitalizarion or market perception, as a measurement of sustainability of
the conventional and non conventional private commercial banks in Bangladesh, is being influenced by
the banks' involvement with stakeholders.

Review of Past Studies
Sustainability is defined as economic development that meets today's generation needs without
compromising the opportunity and ability for future generations (Brundtland, tSSS;.World Commission
on Environment and Development published in 1987 defined sustainable development as:

"Sustainable development is development that meets the needs of current generations without
compromising the ability of future generations to meet their needs. It contains within it two key
concepts: the concept ofneeds, in particular the essential needs ofthe world,s poor to whicl
overriding priority should be given; and the idea of limitations imposed by the state of technology
and social organisation on the environment's ability to meet present and future needs,,.

' Senior Lecturer, Faculty ofBusiness Adminisfration, Eastem University. Email: nasreensultana@eastemuni.edu.bd Corresponding author
2 Senior Lecfmer, Faculty of8usiness Administration, Eastem University. Email: afrojaakter@eastemuni.edubd
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Sustainability is complex and multi-faceted, covering a broad range of topics from habitat protection, to

energy consumption, to stakeholder satisfaction and financial results. Demands from stakeholders to

bring out sustainability performance information are often perceived as a main driving force for

sustainability performance evaluation in industrial enterprises (Stani5kis, and Arbaiiauskas, 2009).

Sustainability has become a driver for both risks and opporhrnities in business. Strategic management

and information management are thus confronted to take into account sustainability information

(Schaltegger, 2011). Modern enterprises use sustainability performance assessment for both exterior and

interior reasons, because the use of performance indicators can improve effectiveness of the enterprise

management.

A sustainable development indicator (SDI) is a quantitative tool that analyses changes, while measuring

and commgnicating progress towards the sustainable use and management of economic, social,

institutional and environmental resources. The choice between quantitative and qualitative indicators

depends mainly on the purpose of the indicators, though quantifiable indicators are more frequently used

(Gattopin 1997).Tomake sustainable development more concrete, several researchers have transformed

it 
"r" 

pittu.r into different types of capitals to be able to more easily illustrate the linkages and trade-offs

between them (Bossel, 1999).

Instead of having this "one-problem, one-indicator" approach, SDI should thus aim to develop a

framework that 11"ies to bring the economic, social and environmental aspects of society together,

emphasising the links between them. Understanding the three parts and the linkages between them is

thus the key to developing and using sustainable indicators. An indicator measures how well a system is

working towards the defined goals such as performance indicators can help to identiS, the opportunities,

reveal ihe inefficiencies for taking defensive rneasures, and improve the overall communication. But,

these benefits will be achieved when performance indicators are properly selected. Before selecting

sustainability performance indicators, the objectives of the performance evaluation system should be

defined. An indicator gives useful information about the system that can be used to describe its

circumstances, to identifii changes and to show the cause and effect associations (Miller G., 2001). For

sustainability performance evaluation, performance indicators is the most clear-cut and acknowledged

means. In piinciple, indicators enable systematic performance evaluation and present information in a

form appropriate for decision-making purposes (Stani5kis, and Arbaiiauskas, 2009).

Indicators can be quantifiable (quantitative) and non quantifiable (qualitative). The best approach is the

combination of both methods (Diakaki C., Grigoroudis E., Stabouli M., 2006). Managing sustainability

holistically is challenging and requires a sound management framework that incorporates environmental

and social performance with economic business performance (Schaltegger and Wagner, 2006; Epstein

and Roy, 2003)

According to Schaltegger and Wagner, (2006) the research during the 1980s, which centered around two

features, ihe flst dealt with the societal (i.e., environmental and social) performance of corporations.

The second focused on a theoretical discussion of how to define and measure environmental and social

performance, CSR or corporate citizenship. In general, measuring organizational performance is

diffrcult, especially when what has to be measured keeps changing (Hubbard, 2006).

Many organizations attempted to f,rnd sustainability during the 1990s, generating 'initiative fatigue'

(Buchanan et.al., 1999; Morgan, 2001 ; Buchan an e1.a1.,2005). Sustainability can thus be damaging, and

ii may be advantageous for some initiatives to decay. It is unrealistic to regard the concept of

sustainability as desirable in all contexts and circumstances (Buchanan et.al, 2005). Companies as dn

institution are requiring a shift in mind-set and practical initiatives to integrate stakeholder management

to face the prospect ofan evolutionary leap to sustainable value (Laszlo,2003). Stakeholder



management practices have favorably affected the long-term performance and status of companies
through the implementation process, governance and its impacts (Post, Preston & Sachs 2002).
Edvardsson and Enquist (2006) and Enquist, Edvardsson and Petros (2007b) put a good example of
companies where, leadership commitment act as value-creators for main stakeholders and in retum to
stockholders. Leadership is one of the single most important requirements of sustainability and
organizational change; as top management's commitment is a basis for change (Enquist, Edvardsson and
Petros 2007a; Waddock and Bodwell, 2007).

Corporate Social Responsibility (CSR) based on Triple Bottom Line, i.e., economic, social and
environmental, as a sustainability concept could presupposes a balance between those three issues and
creates a more holistic image of the complexity of sustainable development (Elkington,1998; Enquist,
Johnsson and Skil6n 2006). Furthernore, environmental efficiency is becoming a dynamic strategy,
which presupposes that social expectations of corporate environmental performance are constantly
rising (DeSimone and Popoff, 2000). The adoption of environmental initiatives by a company can also
be as a result of its concern for its social obligations and values (Bansal and Roth 2000; DeSimone and
Popofl 2000). In other words, CSR is the concept that an organization is accountable for its impact on
all relevant stakeholders. Schaltegger and Wagner, (2006) argue that CSR definitions, based on Carroll,
(1979); fail to consider the general economic relevance of corporate societal engagement. As well its
activities may result in establishing a parallel organization in the company (e.g., environmental
department and delegates, or employee relations) dealing with non-economic issues and measuring
non-economic aspects ofperformance. Besides, Vogel (2007) has utilized a broader concept of CSR
when describing it as a "market for virtue" by investigating the question whether there is a business case
for CSR? Where, the answer seems to be yes, but with two constraints; although, as Vogel also says, no
one has ever proven the opposite. Luo & Bhattacharya (2006) have tried to answer the question between
CSR and profit based on secondary data where the relationship between CSR, Customer Satisfaction and
Market Value is investigated. Recently, Edvardsson and Enquist, (2008) proved that CSR can be a
proactive approach and business model for values based companies.

Because of global competitiveness and demand, the CSR practices and standards are being implemented
in Bangladesh (Alimullah,2006).In this change process an integrated perspective on sustainability is
necessary to capture the complex set of corporate responses to the wide array of influences (Bena and
Dunphy, 2004). Wise and Ali (2008) pointed out that CSR is still an evolving concept that enables
corporate executives to create and apply self-determined policies to best meet the needs and demands of
its stakeholders. Hackston and Milne (1996) used six categories: environment, energy, human resources,
product and safety, community involvement, and other. A technique commonly used in social
responsibility research to measure the significance of content is to count the number of words used to
describe a particular issue (Hackston and Milne 1996). Wartick and Cochran (1985) depicted the
evolution of the corporate social performance model by focusing on three challenges to the concept of
corporate social responsibility: economic responsibility, public responsibility, and social responsiveness.

Methodology of the Study

To examine sustainability of commercial banks in Bangladesh this study used data from secondary
sources taken from the annual reports of the selected banks and DSE website over the period of
2008-2014. The study area is confined to those commercial banks only whose annual report is available
at2008. There are 30listed banks (Conventional & Islamic) in the DSE to which the researchers have
access to data although the actual database is nearly 38 as per the Bangladesh bank. Therefore the sample
size for the study reduced to 30. Normally, this number does not violate the general rule of thumb that
for the generalizability, a ratio of number of observations to number of variables should never fall below.
5:1. That is five observations are taken into consideration for each independent variable (Hair, Black,
Babin, Anderson and Tatham 2006). Here the independent variable is banks' contribution to their
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stakeholders (CS) which is measured by combining the items like conkibution to government (CG) in
the form of tax and deferred tax, local taxes, VAI and excise duties; contribution to employee (CE) in the
form of salary benevolent fund, employee welfare fund and Gratuity fund; contribution to shareholders
(CSH) in the form of retained earnings, stock dividend and cash dividend, contribution to firm itself (CF)
for growth and expansion in the form ofdepreciation, statutory reserve, special reserve, general reserve
and other reserve and CSR in the form of contribution to society (CSO). Market capitalization (MCAP)
is used here as a measurement of sustainability which is the dependent variable. Therefore, the structural
model to estimate the association between log transformed variables is stated below:

ln Y it = 90+ p1lnx1i,t + € i,t

Where, lnY: Natural 1og of Market Capitalization, ln X, : Natural log of contribution to stakeholders,

9o and 0, are the parameters known as the intercept and slope coefftcient and e is the classical random
disturbance term. To check for non-stationarity property, the data are subjected to Augmented Dickey
and Fuller test (ADF test) which is done here. The Ordinary Least Square (OLS) Regression,
Cointegration and Granger Causality test is conducted here.

Analysis and findings

From the analysis it can be said that selected commercial banks' contribution to stakeholders has an

increasing trend with a little bit decreasing in year 2012. Ir signifies that banks' involvement with its
stakeholders increasing which may lead towards sustainability. A different picture is porhayed in case of
market capitalization. The market capitalizationis peak in the year 2010 significantly than the other year
which is the year of turmoil of stock market. From the year 2008 to 2010 it has an increasing trend but
after 2010 it shows a decreasing pattern. The analysis signifies that the trend of marketcapitalization and
contribution to stakeholders has a different pattern.
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Figure 1: Extent of selected commercial banks'contribution to stakeholders
from the year 2008 to 2014

Figure 1 represents the selected banks'contribution in total to the government has been increasing from
the year 2008 to 201 1 then slightly decreased in the year 2012 later on it has an increasing trend but a

little. This may be the reason of relatively little income base in year 2012 then 2011. In case of
contribution to employee the picture is different as it has a significant upward trend which indicates
banks' create much more employment opportunities for the people also in terms of benefit for the
existing employee. It is also the indication of banks engagement with the society which leads to
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economic development of the country also banks'sustainability. In case.of contribution to shareholders
there is an increasing trend from the year 2008 to 2010 then little decrease in year 20ll also with:a
significant decrease in the year 2012.Bfi from the year 2012 to 2014 it has a reverse sqenario which'is
increasing trend. In case of conhibution to society in the form of CSR it is apparent that here is an
increasing trend among the year except a little difference in year 2}ll. h is aa indication of ba4t6,
engagement with society which ultimately ensures banks sustainability.

Table 1: Descriptive Statistics of the variables

CE CF CG CSH cso CS MCAP
Mean 15000 5960 1 3600 1 1900 742.26519 47200 180000

Median 13200 5070 11300 9360 333.7209 41200 144000
Maximum 81900 23100 65700 55200 't8100 204000 845000
Minimurn 1840 -6580 0 -10300 0 3050 28100
Std. Dev. 1 1000 4600 10600 10600 1620 31800 130000

Observations 210 210 210 210 210 210 210

The data for each variable is converted into logarithm for stationary test ofthe same. So the variables are
named LMCAP and LCS those are the log of MCAp and CS respectively.

Table 2: Stationarity Test

Variables ADF Test Statistics

Level First Difference

LMCAP -2.823514 -4.095338

LCS -1.021420 -2.615941

Test Critical Value

1% Level -3.463924 -3.463924

5% Level -2.876200 -2.876200

10% Level -2.574663 -2.574663

Table2 shoris the results ofADF test statistic used to check the non-stationarity property of the data and
to determine how many times the variable needs to be differenced to result in a stationary series. The
results in table 2 shows that ADF tests fail to reject the null of non-stationary for LCS at level but for
LMCAP null hypothesis can be rejected that LMCAP has no unit root. After first differencing the result
shows that LMCAP and LCS became stationary at the 5Yo ard 10%o significance level re'spectively,
implying that all the variables are first order integrated I(l). Then the least square regressionhas been
done for further analysis of the data. The slope coefficient value from the regression r".r.lt is denoted as
C.
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Table 3: The Least Square (LS) Regression

Variable Coefficient Std. Error t-Statistic P-value.

C 9.646728 o.967729 9.968420 0.0000

LCS 0.623448 0.043864 14.21319 0.0000

R-squared 0.492701 Mean dependent var 23.39353

Adjusted R-squared 0.490262 S.D. dependent var 0.658028

F-statistic 202.0149 Durbin-Watson stat 1.074039

Prob (F-statistic) 0.000000

The estimation of the equation by direct LS is LMCAP: 9.65 + 0.62 LCS

The slope coefficient of independent variable is statistically significant at I Yolevel and shows a positive

relationship. The result is implying that in Bangladeshi banks, a one percent increase in contribution

towards stakeholders results 0.62 % increase in market capitalization of the reported banks. Moreover,

the value of F and P imply that the regression model significantly fits the data. As the variable LCS is not

stationary at level Cointegration has been done.

As the variables are considered to be I (l), the Cointegration method is appropriate to estimate the long

run relationship between the variables. With the linear deterministic trend assumption to explore the

number of cointegrating vectors, Maximal Eigenvalue and Trace statistics both are used and shown in

table 4. The Trace statistic and Maximal Eigen statistic both identified two cointegrating vector. The

presence of Cointegration implies the existence of a stable long run relationship between contribution

iowards stakeholders and market capitalizalion" The normalized cointegrating coeffrcients are reported

in same table. This shows that in the long run contribution towards stakeholders has a positive impact on

market capitalization The relationship is found statistically significant at the 10% level. The result is

implying that in Bangladesh in the long run, a one percent increase in contribution towards stakeholders

contributes 0.63 % increase in market capitalization

Table 4: Cointegration
Here the series LMCAP and LCS are used for Unrestricted Cointegration Rank Test (Trace) by taking

Lags interval (in first differences) 1 to 4.

lypothesized No.

)E(s)

o'

-igenvalue
Irace

itatistic

).05

lritical Value )rob.**

,lone * ).179847 47.87742 15.49471 0.0000

\t most 1 0.034669 7.233257 3.841466 0.0072

J nrestricted Cointegration Rank Test (Maximum Eigenvalue)

lypothesized ulax-Eigen ).05

rlo. of CE(s) iigenvalue itatistic )ritical Value )rob.*

,lone * 0.179847 40.64416 14.26460 0.0000

\t most 1 * 0.034669 7.233257 3.841466 o.oo72

Unrestricted Cointegrating Coefficients (normalized):

-MCAP .CS

4.553090 2.855631

1.265653 2.854773
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Unrestricted Adjustment Coefficients (alpha):

)(LMCAP) 0.204358 0.022223

XLCS) 0.092141 0.081343

)ointegrating Equation(s): -og likelihood 215.0658

tlormalized cointegrating coefiicients (standard error in parentheses)

-MCAP -CS

1.000000 0.627185

(0.06669)

\djustment coefficients (standard error in parentheses)

)(LMCAP) .0.930461

(0.14752)

)(LCS) 0.419528

(0.15622)

Final step of analysis is to test for causality between market capitalization and contribution towards
stakeholders in the long run. The results are presented in table 5. Granger-causality results suggest that
the null hypotheses that LMCAP does not Granger cause LCS is rejected which states that ihere is a
uni-directional causality running from contribution to stakeholders to market cap italizalion,not the other
way.

Table 5: The Least Square (LS) Regression

Null Hypothesis: Obs* F-Statistic Prob. Granger Causality

LCS does not Granger Cause LMCAP 208 0.15018 0.8607 No

LMCAP does not Granger Cause LGS 4.55139 0.0117 Yes

*number of observations

Conclusion

This study attempts to investigate the influential impact of contribution towards different stakeholders
on the market capitalization of the banking companies in Bangladesh. The results of unit root test show
that all the variables data in the series are integrated of order one. Our Johansen procedure of
Cointegration test suggests at least two cointegrating relationship between the variables. The result of the
analysis shows that in the long run contribution towards stakeholders has a positive and significant
impact on market capitalizationwhere about 0. 63 percent deviation of the market capitalizatioifrom its
long run equilibrium level is corrected each period in the short run. Evidence from Granger causality
analysis suggests that there exists a unidirectional causality from contribution to stakeholders to market
capitalization.
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